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ABSTRACT 
Parent Involvement Practices in Day Care: Perceptions of 
Directors and Parents 
(February 1986) 
William H. Strader, B.A., Hope College 
M.Ed., William Paterson College, Ed.D., University of Massachusetts 
Directed by: Dr. Patricia Gillespie - Silver 
The purpose of this study was to examine the perceptions day 
care directors and full-time working day care parents of preschool 
children have about their parent involvement practices. Twenty-four 
day care directors in Rhode Island were interviewed; 150 parents 
completed a parent involvement questionnaire, and (to check validity) 
20 (5 hour) observations on parent involvement behaviors were made in 
one center. 
Results showed that directors and parents viewed their parent 
involvement practices very positively. ANCWA revealed no significant 
differences between parents' scores by geographic area, income level, 
marital status, gender of parent, size of center and staff, or source 
of funding. 
There were no significant differences in directors' scores by; 
geographic area, source of funding, or directors' years of experience, 
educational level or administrative approach. Directors of large 
centers made significantly higher (more positive) scores than 
directors of medium-sized centers (p<.01), and directors with large 
vi 
staffs scored higher than those with medium-sized staffs (p<.02). 
Directors of small centers also scored higher than directors of 
medium-sized centers (p<.05). These differences probably occurred, 
because large centers had administrative directors and larger staffs 
to interact with parents, while medium-sized centers had 
teacher-directors who had less time for parent involvement. Directors 
of small centers had fewer parents, and three centers had 
administrative directors. 
Parents spent (on the average) 4.33 minutes daily at the centers 
(1.5 minutes at drop-off and 2.82 minutes at pick-up time). Parents 
estimated they spent 12.64 minutes, and directors estimated 10.5 
minutes. 
While most parents (82%) said socialization skills were the most 
important skills they expected their child to learn in day care and 
only a fourth mentioned academic skills, most directors (58.3%) 
thought parents valued academic skills more, and 45.8% said 
socialization skills. 
Both parents and directors mentioned the importance of 
parent-teacher conferences and sharing information through daily 
communication, and both said the director was usually available to 
parents. Parents and directors were acutely aware of parents' time 
constraints which limited parent involvement in meetings and 
discussion groups. 
ways are suggested to increase working parents' involvement in 
day care, and suggestions for future research are outlined. 
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PREFACE 
For the past 11 years in ray work as a director and teacher in 
full-time day care centers (ranging from inner city, migrant work and 
Title 20 centers), I have been impressed with the importance of the 
relationship between teachers, parents and children. I have received 
much pleasure from observing the wonderful interactions between 
parents and children. I was impressed that these day care parents 
could (with some difficulty) give over the care of these precious 
beings to me for 40 hours a week and entrust me with their lives. 
Therefore, it became important to know about the development of all 
the children to keep the parents informed about their children's 
progress, and I also needed to know what was happening at home so that 
I could understand both the parents and the children. The needs of 
the parents for emotional support and for support in our 
society has not changed. Without day care services, many of these 
parents could not survive economically and some could not develop the 
skills and knowledge necessary for their jobs or professions. 
I also enjoyed being part the the parents' own expanded 
personal and social growth in promoting an increased understanding in 
the parents about their children's growth and needs. I saw the 
extreme importance of good relations between teachers and parents in 
running a program smoothly and the importance of promoting good 
relations between staff and parents, because how a staff member feels 
about a parent influences their relationship to that parent s child. 
xvn 
Because of my experiences and beliefs in the importance of this 
area of early childhood education, I decided to investigate the 
attitudes and beliefs directors and parents have about parent 
involvement in full-time, full-service day care centers in Rhode 
Island, where I last directed a day care center and where I now live. 
xviii 
CHAPTER I 
INTRODUCTION 
For the past century, mothers and fathers in this country, have 
had to work outside the home, making some form of day care necessary. 
Because the parents of children in full-time day care usually have 
limited time, the directors of these programs have had to find special 
ways in which these parents could be informed, comforted and assured 
that their child is developing well. The purpose of the present study 
is to investigate what day care directors say that they do to support 
and involve the parents of the children in their programs and how the 
parents perceive and feel about what the directors do and how the 
parents themselves are involved. 
Parent involvement in early childhood education has been 
approached from many different points of view and has been given many 
definitions (Gordon, 1968; Bronfenbrenner, 1974; Love, 1976; Lapides, 
1980; Honig, 1980 and others). Parent involvement practices in early 
childhood programs have usually been studied in half-day nursery 
schools or preschools, and researchers in this area have usually 
defined and measured parent involvement as parent particiaption in a 
program. There has been little research with a focus on parent 
involvement in full-time day care programs. Many of the studies on 
parent involvement made in the 1960's were made on minority children 
in half-day Head Start programs who were from families below the 
1 
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poverty line. Few studies during the 1960's were concerned with day 
care programs. 
Most researchers in child development would agree that 
the early relationship between child and parent is extremely important 
for all aspects of the child's growth and development. Parents are the 
primary socializers and educators and provide the primary role models 
for their children. Reviews by a wide variety of researchers and 
educators Gordon, (1968); Hess, Block, Costello, Knowles and Larson 
(1971); Schaefer, (1972); Honig,(1975,1979); Coleman, (1981); and more 
recently Strader, (1984); and Becher, (1984) indicate that the 
research on the effects of early education programs on children's 
growth and development frequently does not include much that include^ 
the effects of parents. 
In 1984-86, the American public has been exposed to new views and 
concerns about current day care programs. Hie popular media 
(television, newspapers, magazines) have raised the public's awareness 
about issues such as the effects on preschool children of mothers 
working full time, the economic strains on the family, the changes in 
the American family (such as the increase in divorce and the effects 
of single parent family life styles) and the issues of child abuse and 
neglect and sexual child abuse. Even the 1984 National Democratic 
Political Platform addressed issues about the needs of the family in 
issues have been reported in Time, Newsweek, The America. Day care 
3 
New York Times. The Boston Globe. The Providence Journal and others. 
During the past two years the media have covered stories on 
instances of sexual child abuse in day care centers in California, 
Texas, Florida, and other states. The resulting media exposure has had 
a number of effects on attitudes toward day care and has possibly 
increased the parents' need to be more involved in their child's care 
away from home. Federal, state and local legislation has been pushed 
through in various states, to have staff and personnel fingerprinted 
and to have FBI and State Criminal background checks. Insurance 
companies nationwide, have made "blanket" decisions not to cover early 
education programs or, if they do continue to cover the programs, 
costs for premiums are so so high, the programs cannot afford than. 
The National Association for the Education of Young Children 
(1983) in their accreditation project includes parent involvement and 
participation in their description of quality early childhood 
programs. The State of Massachusetts Office for Children has been 
involved in a Citizen's Involvement Project to assess early education 
programs through a volunteer training and visitation program. IBM 
(Morgan, Rodgers & McConnagy, 1984) has sponsored a publication which 
has a check list for parents on how to choose good child care. This 
employee publication describes various options for parents and 
includes a parent involvement participation component. The White 
House has sponsored a number of "business lunches" across the country 
on Private Sector Initiatives, a project designed to assist 
4 
businesses and industries in seeing and responding to employee needs 
for child care. 
Over the past few years Child Care Resource and Referral services 
(CCR&R) have been developed all across the country. These referral 
services provide parents with information and counseling about their 
options for child care, what to look for in quality child care and 
they follow up on how parents make arrangements for their preschool 
children. 
It would be valuable to know if the many parents who need day 
care or other child care for their young children are interested and 
involved in the programs they place their preschool children in. Do 
day care parents even have the time to be involved? Is the day care 
staff responsive to these parents' needs? 
Aims of the Present Study 
The first aim of this study was to understand how a sample of 
directors of full-time, full service day care programs view the parent 
involvement practices in their programs and to measure what the 
directors say their perceptions of parent involvement in their 
programs are. The second aim was to understand and measure how parents 
of children in these day care programs perceive their own parent 
involvement practices. How do these parents view their role in the 
day care program and their relationships within the day care system 
(to the staff, to their children, to other families, to the materials 
and physical settings)? 
5 
To gain this knowledge, 24 day care directors in Rhode Island 
were interviewed about their parent involvement practices, and 
questionnaires on parent involvement were distributed to 10 parents 
from each day care center. In addition, as a check on the validity of 
the study, direct observations of parent involvement were made at one 
center (over a 2 month period) to compare to the director's report. 
Relevance of the Study 
The relevance of this study is to expand the awareness of what 
the needs of day care center parents are and what the day care program 
directors think they do to support and involve the parents and what 
the parents themselves think constitutes their roles in involvement in 
day care. 
Significance of the Study 
This study was an attempt to ascertain how parents with children 
in full-time, full service day care programs show their interest in 
the quality of their child's early education and care. As advocates 
for their children, the parents want and need the best quality care, 
and this means having a knowledgeable, warm and supportive staff. It 
also means having educationally and developmentally sound programming 
within the day care environment that gives social and emotional 
support to the families of the children there. 
The results of this study could be important in helping parents, 
directors, early childhood educators, teachers and administrators, 
6 
policy and licensing personnel of day care to better understand how 
the directors of day care programs perceive their role in the program. 
How involved do the parents feel they are or can be or want to be? 
How do they feel in terms of their roles and participation within the 
day care environment? And what do parents actually do when 
in the day care center each day? 
As more families in the United States move from the traditional 
model of father as breadwinner and mother as home-care person to the 
dual or single working parent models, options for the care and support 
of their preschool children need to be found. As the numbers of 
full-time working mothers and single parent families increase, there 
need to be responsive supportive systems in the society for parents 
who need day care services. Day care programs can be an important 
part of this family support system. 
Parents who use the services of day care are entrusting that 
program with their child's growth and development and their child's 
very life. Parents need to be assured that their child is in a safe, 
emotionally healthy, warm place. The parents need to be informed about 
the growth of their child, about the way the program fosters the 
growth of their child, and they need an opportunity to learn about the 
educational practices and procedures used in the program. Learning 
about their child's growth occurs through daily contacts, 
teacher-parent meetings, through their spending time in the day care 
center and through communications and interactions with the staff. 
7 
Similarly, the teaching staff needs to be kept abreast of home 
and family developments; for example, health and other issues that 
might affect their "mutual children". In order to meet the needs of 
the family, the staff needs to be informed about important events 
occurring in the home, such as impending divorce, job loss, or moving 
to a new home. Congruence between home and center can lead to that 
"mutual supportive relationship" that Coleman (1981) speaks of, if 
the values of the home and early education program are similar or are 
acceptable to both parents and staff. If both the parents and program 
staff feel that the security and well-being of each child is important 
and that both the parents and the day care staff need to be "together" 
when it comes to their children, then positive growth and development 
are more likely to occur If however, the program staff and the parents 
are not relating, and not supporting each other and their "mutual 
children", then how can the children or parents benefit or grow? 
Positive emotional, social, cognitive, motoric, language and creative 
growth are enhanced when both the parents and day care staffs 
understand the needs of the children and each other. 
This study also includes the ecological factors that influence 
the attitudes of the day care directors and day care parents. An 
ecological approach takes into account such factors as whether or not 
the early education setting is urban, suburban or rural; it takes into 
account the size of the day care center in numbers of children, the 
size of the day care staff, the educational background of the 
director, the philosophical or educational approach the director takes 
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in running the program, the funding of the program, the parent's sex, 
marital status and economic background as these influence their 
attitudes toward the day care center. 
Conceptual Framework of the Study 
This researcher has been particularly influenced by the 
ecological and theoretical approach of researchers such as Lew in 
(1931, 1935, 1951), Shure (1962), Willems and Rausch (1969), MoGrew 
(1972a, 1972b), Day (1983), Day and Sheehan (1973, 1974), Honig (1975) 
and Bronfenbrenner (1979) who have investigated the importance of 
viewing child development and early childhood education holistically 
in a larger social context. This view takes into account the total 
educational environment, including the architectural design, the 
living and play spaces, the play materials and curricula, the 
programming and schedule of the day as well as the qualities of the 
children, parents, teachers and directors, these elements being in 
dynamic interaction. An ecological approach also takes into account 
the role of the day care center at the community, state and national 
level. 
It is important to examine parent involvement in day care 
programs from an ecological point of view, because little or no 
research on parent involvement in day care has been done within this 
framework. Bronfenbrenner (1979), Moore (1972), Zigler and Gordon 
(1982), came close to doing this in their attempts to define the 
parent/teacher/child interactions within a larger ecological framework 
in the early childhood settings they studied. 
The sine qua non of good day care programs is that they offer the 
child and their families the opportunity to grow. Parents need the 
opportunities to work, to go to school and to grow in their careers. 
Children can also grow through good educational programming, through 
their interactions with an understanding staff and with other 
children, all within the larger environment of the community. 
The following chapter documents the theoretical and empirical 
literature which influenced this researcher's impetus for the study of 
parent involvement practices in day care. 
CHAPTER II 
REVIEW OF THE LITERATURE 
The following review of the literature on parent involvement in 
day care will include the historical beginnings from the early 1960's 
to the present. Definitions of parent involvement in day care will be 
discussed, and studies measuring parent involvement in ways relevant 
to the present study will be reviewed. 
History of Parent Involvement in Day Care 
In 1960 the Child Welfare League of America published a document 
on standards for day care services. They devoted an entire chapter to 
the role of parents in day care in which they say: 
Most parents who make day care arrangements, although they 
share responsibility for the daily care of their children with 
the day care center, are capable of carrying the major 
responsibility for their children and generally desire to do so. 
The resources, potential strengths, and concerns of the parents 
for their children's wellbeing should be used and developed fully 
in day care service, (p. 27, 1969 edition). 
They discuss parent roles in day care under the 
headings: 
1. Responsibility of Parents, 
2. Relationship of Staff to Parents, 
3. Participation at Intake, 
4. Parent's Role in Preparation of Child, 
5. Individual Conferences with Parents, 
6. Use of Help for Parents, 
7. Preparation of Child for Termination, 
10 
8. 
11 
Parent Education, 
9. Parent Group Meetings, 
10. Involvement of Parents in Program. 
Head Start Philosophy of Parent Involvment. - Various Federal programs 
such as Home Start and Parent -Child Centers, as well as a nunber of 
Land Grant (Morrill Act) university nursery schools are some of the 
early federally supported early childhood programs. Many current early 
childhood programs evolved from Head Start and other "war on poverty" 
intervention programs begun in the 1960's. Mary of the current views 
on parent involvement in day care programs are derived from Head Start 
and federal government day care regulations. 
The most influential forerunner of the philosophy of involving 
parents in programs for young children came out of Head Start through 
the United States Department of Health, Education and Welfare, Office 
of Child Development, Office of Economic Opportunity (0E0). Their 
initial policies manual, published in 1967, mandated that parents 
should be part of the Head Start development programs. The manual 
stated emphatically that: EVERY HEAD START PROGRAM MUST HAVE EFFECTIVE 
PARENT PARTICIPATION. 
There are at least four kinds of parent participation in Head 
Start: 
1. Participation in the process of making decisions 
about the nature and operation of the program. 
2. Participation in the classroom as paid employees, 
volunteers or observers. 
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. Welcoming Center staff members into their home for 
discussions of the ways in which a parent can 
contribute to the child's development at home. 
4. Educational activities for parents which they have 
helped to develop. 
Each of these is essential to an effective Head Start Program. 
Every Head Start Program must designate a 
Coordinator of Parent Activities. This staff mernber 
may be a volunteer, particularly in smaller 
coinnunities. (p. 10) 
Other Surveys on Parent Participation in Day Care 
In the summer of 1970, the National Council of Jewish women began 
a study of day care in the United States (Keyserling, 1972). Some 176 
communities were represented in this study from five regions 
(Northeast, Mid-Atlantic, Southern, Central and Western). Surveys, 
interviews, visits, photographic accounts were made from family and 
group day care programs, licensed and unlicensed programs, public and 
private, and profit and non-profit programs. (See Table 1, on parental 
participation in these programs.) 
Ruopp et al. (1979) and Coelen, Grantz and Calore (1979) reported 
the results of the National Day Care Study which gathered information 
about the costs of day care, characteristics of day care programs 
(staff/child ratios, staff qualifications, classroom size, etc.) and 
how these factors may effect the overall development of children. A 
telephone survey of 3,167 day care centers (a randomly selected 
national sample) were made in which personnel were interviewed in four 
rounds about three months apart. More than one out of every six day 
care centers in the sample participated. A small sample (70 day care 
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centers) were then randomly selected for on-site visits and 
interviews. 
Some of their findings on parent participation are shown in Table 
2. The breakdown of the parent participation in the centers by state 
(% of centers) showed that: 
1. 22.6% of the parents participated in staff 
selection, 
2. 27.9% served as classroom volunteers, 
3. 32.7% were involved in fund raising, 
4. 35.1% were involved in reviewing programs and 
budgets, 
5. 35.7% used the center for social activities. 
(Summarized from Table 81, NDCS.) 
State Requirements on Parent Involvement in Preschool 
Education in New England 
The licensing regulations for five New England states 
(Massachusetts, Rhode Island, New Hampshire, Maine, Connecticut) and 
New York, and their regulations for operating day care centers are 
summarized in Table 3. 
Of these six states, some states give more information on parent 
involvement than others do; for example, Massachusetts, Rhode Island 
and Connecticut; whereas Maine has few stated day care directives 
concerning parent involvement. This may not reflect the actual parent 
involvement efforts in the day care programs in these states, but it 
does show that there is little support for parent involvement in the 
TABLE 2 
Parent Participation in Center Activities 
(Percentage of Centers) 
Non-FFP Centers_FFP Centers 
Pole of Parent Profit Non-Profit Profit Non-Profit All Centers 
Serve as 
Volunteer 12 29 16 45 28 
Participate 
in Staff 
Selection 3 22 8 45 23 
Review Programs 
and Budgets 12 36 17 61 35 
Fund-raising 6 38 11 59 33 
Use Center 
for Social 
Activities 12 40 23 58 36 
Do Not Par¬ 
ticipate in 
Ary of These 
Five Ways 68 36 56 16 41 
National Day Care Study, In Ruopp et al., 1979 
FFP = Federally Funded Program 
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TABLE 3 
STATE MANDATES ON PARENT INVOLVEMENT IN DAY CARE 
Day Care Centers' State 
Responsibilities to Parents NH ME MA RI CT NY 
To inform parents of objectives of 
program 
XXX 
To provide opportunities for 
for parents to observe in the program X 
To provide opportunities for parent- X 
teacher conferences 
XXX 
To provide opportunities for parents to 
be part of a policy or advisory board 
X X 
To provide parent some form of social 
services (i.e., contact with social X X X X X 
worker, parent educator, etc.) 
To require an initial preschool 
visit, either with child(ren) 
or parents alone 
X X X X 
To inform parents about home 
visits 
XX X 
To provide parents opportunity 
for parent groups, parent 
education meetings, etc. 
X XX 
state regulations in some states, and in the case of New Hampshire, 
none. If this is true of these states, it might also be true for the 
rest of the United States. 
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Definition of Parent Involvement in Day Care. 
Parent involvement in day care is any form of parent 
participation in the day care program which allows for mutual 
communication and interactions between the parents and the program 
which promotes the growth of parents and children. This writer 
supports the Coleman (1981) definition which states that parent 
involvement in day care is: 
... the mutual beneficial partnership between parents 
and providers that serves to create positive and 
wholesome environments in which children can thrive. 
When good relationships between parents and providers 
exist, much of the fear and anxiety that children 
experience when they leave home is diminished. Parent 
involvement includes a variety of activities designed 
to enhance the day care experience for providers, 
parents and children, (p. 3) 
There are a number of areas in which parents can be involved in 
day care programs. Parents can be observers, teaching aides, members 
of an advisory board or of parent groups (such as parent education or 
discussion groups) • If parents work full-time, they do not have much 
time left over to do these things. 
Motivations for Parents to be Involved in Day Care 
The motives parents may have to be involved in the day program 
center around the needs of both child and parent. The parents 
interest in the welfare of their child is a priirary factor. Another 
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factor is their interest in learning about their child's growth and 
development and how they can contribute to it. They can learn these 
things through parent conferences, informal contacts with other 
parents ( talking and sharing with each other) and through parent 
group meetings and discussion groups. 
Parent involvement includes parent participation in their 
children's education. It specifically means parents educating their 
children through interaction with the children in the home and school. 
Parent education and parent involvement overlap, in that both help 
the parents learn how to participate effectively in their child's 
education and both give them information about their children and 
themselves which will enhance their growth. 
Literature on Parent Involvement in Day Care 
In Layton's research (1978) on parent involvement in day care, 
only 6 of the 19 participating parents actually completed the 
intervention part of the study. She found in her follow-up study that 
most of the nonrparticipating parents were single parents, who were 
heads of households and were working or going to school full-time, and 
they simply had little time or energy left to give to the project. 
Layton concluded that this result did not indicate a lack of 
involvement but that more creative methods for involving day care 
parents need to be developed. 
It is difficult for the administrators of day care programs to 
involve full-time working parents in their programs unless they 
recognize that parent involvement can take many forms. If parents. 
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children and staff can use the day care program as a place they can go 
to and enjoy and relax and know as "their" program, then that is one 
form of parent involvement. Parent involvement does not have to be 
formal conferences or meetings. Ruopp, O'Farrell, Warner, Rowe and 
Freedman (1973), Click (1981) and Hildebrand (1981) see daily informal 
contact as an important way of promoting parent involvement, as 
important as any more formalized approach. For example, as the Head 
Teacher/Director in the Hyannis Day Care Center, the writer often 
found a number of parents in the kitchen in the morning having coffee 
and talking to staff members. Some even helped with breakfast 
preparation for the children. As a teacher in a migrant day care 
center in Michigan, the writer often talked to the parents at the 
migrant camps after riding the evening bus home with the children, 
which was a responsibility of the teacher. 
Datta (1973) gives some interesting suggestions about the kinds 
of knowledge and understanding one needs to have if parent involvement 
is to be a high priority in day care programs. Che must know how: 
1. working parents differ in their child-rearing 
practices from non-working parents, 
2. to assess what working parents themselves need in 
order to support their ability to be primary early 
childhood education agents, 
3. to examine strategies that can be developed to meet 
these needs, such as household help, released time 
to be with their child, and counseling programs to 
help them understand the special needs of children 
in day care and their own feelings, 
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4. to develop training and supervision programs for 
all child care providers that help them define 
their roles and the ways they can supplement the 
education provided by the parents, 
5. to provide for parental participation in 
decision-making for child care in a variety of 
settings. The new licensing standards require such 
participation but place the burden of arranging for 
compliance on the day care operator. 
Hess et al, (1971) in discussing parent involvement in day care 
programs made the following conments: 
1. Parents are not likely to be involved in 
programs when their life conditions demand 
that time and energy be primarily focused on 
meeting noneducational needs, such as adequate 
housing, clothing, food, etc. In order for 
fully employed parents to participate, there 
must be relevant incentives built into the 
programs which would allow them to 
participate, if they so desire, without 
excessive loss of time and energy. 
2. The recruitment and continued involvement of 
parents is a difficult and arduous process. 
Staff persistence and comrdtment are 
crucial to success. 
3. There is a trend in parent involvement 
programs to move parents from passive roles, 
where they are recipients of aid and 
information to more active roles in which 
parents act as teacher's aides, 
decision-makers, and teachers of their own 
children. 
4. The involvement of parents has definite 
implications for the teacher's role. 
5. We need to understand the effects of 
intervention on family life and how programs 
can successfully involve parents in their 
children's education. 
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6. Finally, the impact of early education 
institutions upon the nature and structure of 
the family has implications that go well 
beyond the socialization and education issues. 
Evans and Saia (1972) in their work, Day Care for Infants 
indicate to program directors that parent involvement can take many 
forms: 
Not all parents will be able to or want to offer 
teaching time to your program. You should encourage 
then to contribute to the program in some other way. 
Other responsibilities which need to be covered in 
operating a day care center for infants include, 
raising funds for program operation, securing 
materials, supplies and equipment by donation; 
constructing classroom areas; office work 
(typing records and correspondence, paying bills, 
bookkeeping); preparing meals, providing 
transportation, (p.-141) 
Approaches to Parent Involvement 
Parent involvement has been presented in the literature as being 
important in promoting early learning in children in the home, 
important in linking early childhood programs and families together 
through parent support and information sharing, important in helping 
parents learn how to participate in their children's education as 
teachers and observers of the child's development in the school and to 
participate in the program as decision-makers, advisory board members, 
etc. A number of researchers have investigated parents as teachers of 
their children in infancy and early childhood. Most prominent among 
these are Ira Gordon (1968, 1971, 1977) at the University of Florida, 
Alice Honig (1975, 1979, 1980) at Syracuse University and David 
Weikart in the public school system of Ypsilanti, Michigan. Gordon's 
and Weikart's research has been chiefly concerned with early 
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intervention in the home in which neighborhood women were trained and 
paid to help mothers learn how to teach their infants or young 
children. 
There have been a number of extensive reviews on early 
intervention (Beller, 1979? Brofenbrenner, 1974a; Gordon, 1968, 1969, 
1971, 1977, 1979a, 1979b; Grotberg,1972; Hess et al., 1971; Honig, 
1975, 1979, 1980; Ievenstein and Sunley, 1968; Schaefer, 1972; 
Schaefer and Aronson, 1972; and Weikart, Deloria and Lawser, 1970). 
Most of the research projects on early intervention have been 
concerned with parental practices that might influence children's 
intellectual and cognitive development. Gordon (1968) has reviewed 
the research on a large number of early childhood programs using 
parent involvement, and the efficacy of most of these programs was 
evaluated by change in the child's cognitive abilities as measured on 
the Cattell, Bay ley or Griffiths infant tests, the Stanford-Binet, 
WISC, ITPA, PIVT, Stanford Achievement Test and the Kagan 
Reflectivity-Impulsivity Test. A few studies have been made of 
changes in self-concept using the Piers and Harris Test of Self 
Concept. 
In p>art of Gordon's 1968 review, he describes seven university 
programs in terms of the ethnicity of the family (primarily black or 
white), locus of program (home or center), role of the parents (as 
teachers or observers, as developers of materials, as volunteers and 
as active participants or passive recipients). He also describes the 
tests used in evaluating the programs (child cognitive or child 
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affective, parent cognitive or parent affective) and other 
characteristics of the program such as whether or not they used 
systematic observations, parent interviews or anecdotal records. What 
is interesting is that in only one of the seven programs were the 
effects of parent involvement evaluated by measuring changes in the 
parent’s knowledge or feelings by giving them cognitive or affective 
tests. All of the other programs were evaluated by making cognitive 
measures on the children# and only one program (at Peabody College) 
used measures of the child's affective development (Gray and Klaus, 
1970). When Gordon investigated the program goals in relation to 
changes in parent behavior he found that only a small minority of the 
program directors examined changes in parents in terms of cognitive 
styles and verbal facility and changes in parent and child in 
emotional security and self-esteem. Gordon states, 
... there is almost a complete lack of measures of 
change in parents other than those which may be 
gleaned from anecdotes or interviews. One reason 
for this may be the difficulty of measuring parents who 
fit into the disadvantaged category. A second reason 
may be that project directors decided that measurement 
of the children would be the best way of measuring the 
effectiveness of work with parents. Lack of adequate 
measurement devices may serve as a third reason. 
(p. 41) 
In his review of compensatory education programs across the 
country, Gordon (1968) describes 19 different programs, some funded by 
towns, some by states, some by the federal Office of Economic 
Opportunity and some fcy the Ford Foundation. From his survey of these 
programs Gordon found that the following numbers of programs used the 
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criteria listed below to evaluate "changes in parents": 
1. academic guidance (6 programs), 
2. cognitive operational level, or cognitive styles (1 
program), 
3. cultural activities planned (5 programs), 
4. direct instruction of child (6 programs), 
5. educational aspirations (3 programs), 
6. use of coirmunity resources (5 programs), 
7. intellectuality of home (books, educational toys, 
games, etc.) (7 programs), 
8. verbal facility (2 programs), 
9. verbal frequency (dinner conversations, talking 
after school) (3 programs), 
10. consistency of management (4 programs), 
11. differentiation of self (2 programs), 
12. disciplinary patterns (5 programs), 
13. emotional security, self-esteem (4 programs), 
14. impulsivity (no programs), 
15. internal control, belief in (1 program), 
16. protectiveness vs. independence of child (no 
program), 
17. trusting attitudes (1 program), 
18. willingness to devote time to child (6 programs), 
19. work habits (2 programs), 
20. general knowledge of child development 
(6 programs). 
Gordon found that out of the 19 programs, only 10 programs actually 
took measures of the parents. 
Parent Influences on Child Development 
The studies on the effects of child-rearing practices on 
personality and intelligence of children have been reviewed by 
Schaefer 1972. 
Some of the early research on parent-child relationships and 
relationships and parenting behaviors was done by Foster and Anderson 
(1927). In their book they state that: 
Although our original purpose in collecting the hundred 
cases presented was to study the normal young child and 
to gain some insight into the types of reaction which 
he shows, it became increasingly apparent as we 
25 
proceeded that what we were studying was a series of 
home situations, in which the parents played a most 
important part. The young child is not a thing 
detached and apart from his home but is very much part 
and parcel of that environment. In a very real sense, 
he can be said to mirror the home situation. His 
difficulties, problems and modes of response are not 
exclusively the product of his own nature but are 
also the result of the stimulation which he is 
receiving from his environment, (p. 7) 
This early work was designed to investigate 100 preschool children and 
their families. Information was gathered about such factors as family 
size, father's occupation, age, sex and IQ's of the children, and 
information about their psychological development and any problems in 
their development. The families were visited, and observations were 
made on the family's interactions, and the parents were questioned 
about their views of their children. Information about their 
children's tantrums, fears, nervous habits, fatigue, hyperactivity, 
sleeping, handling genitals, toilet habits, feeding, over-imagination 
and others was gained from the parents and through observation. 
The early work of Skeels, Updegraff, Wellman, and Williams (1938) 
revealed language differences in children reared in institutions 
compared with home-reared children. Steels and associates indicated 
that, 
...the orphanage situation was characteristically 
deficient in the factors known to be associated with 
good language development—such factors as 
adult-child ratio, parent goals for child achievement, 
standard of acceptability of verbal expression, number 
of hours being read to and being told stories, breadth 
of experiences, and extension of environment, (in 
Schaefer, 1972, p. 231). 
At about this time, Terman and Merrill (1937) were finding 
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socioeconomic differences in IQ on the Stanford-Binet. Schaefer 
(1972) reports that stable differences are found in intellectual and 
language scores for children in different socioeconomic levels by the 
second and third year of life. A study by Baldwin, Kalhorn and Breese 
(1945) revealed significant relationships between maternal behaviors 
and the child's subsequent mental test scores. Baldwin (1949), using 
a nursery school behavior rating scale and the Fels Parent Behavior 
Rating Scales, discovered a number of important parent practices that 
might have impact on intelligence; for example, parental warmth and 
democracy were positively correlated with curiosity, originality and 
constructiveness in the children. 
Sears, Maccoby and Levin (1957) did research on patterns of child 
rearing that had been used by parents of 5-year-old children. A 
retrospective unstructured questionnaire was used to determine the 
methods parents used for weaning, toilet-training and handling 
dependence and aggression. The effects of these methods on the 
children's development were determined from ratings on the parents' 
answers. Most desirable socialization resulted from parents who were 
warm, used reasoning more than physical punishment and gave their 
children interesting things to do. Children who had warm and strict 
parents showed fewer problems than children whose parents were cold 
and strict 
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Baumrind (1972) found that "authoritative parents" (those who 
were strict but warm and had reasonable expectations for their 
children) had children who were more competent and achieved more 
highly. Milner (1951) interviewed both mothers and children to 
determine the variables related to high and low language scores on the 
California Test of Mental Maturity. She discoverd that the high 
scoring children were read to more often, had more books in the home, 
had more conversations at meal-time and received less harsh physical 
punishment. Milner also found that the higher-scoring children came 
from middle-class homes. 
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The research related to the "war on poverty" was based on books 
such as Hunt's (1961), Bloom's (1964) which emphasized the effects of 
the environment on intelligence and the so-called "Ffoynihan Report". 
(1965). Gordon states: 
...the Moynihan report takes the position that the 
"family structure of lower class Negroes is highly 
unstable and in many urban centers is approaching 
complete breakdown." His position is that the major 
task for compensatory education is, therefore, the 
improvement of the family and the conversion of it 
into something resembling the stereotype of the white 
middle class family...He concludes that the Negro fam¬ 
ily is pathological and that the "programs of the 
federal government...shall be designed to have the 
effect, directly or indirectly, on enhancing the 
stability and resources of the Negro American family." 
(Gordon, 1968, p. 1-2) 
Parent Behaviors Influencing Intellectual Development 
Hess et al. (1971) concluded that a number of parent behaviors 
may be related to children's intellectual development. For example, 
the parent's relationship to the child which influences intellectual 
development includes: 
1. demands for high achievement, 
2. maximization of verbal interaction, 
3. engagement with and attentiveness to the child, 
4. maternal teaching style (paternal added), 
5. amount of intellectual stimulation. 
The parents affective relationship to the child which influences 
learning positively are: 
1. a warm affective relationship with child, 
2. feelings of high regard for child and self. 
The parent's interaction patterns which influence intellectual 
development include: 
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1. pressures for independence and self-reliance, 
2. clarity and severity of disciplinary rules, 
3. use of conceptual rather than arbitrary regulatory 
strategies. 
In a study made in 1967, Freeberg and Payne (using an 
interview-questionnaire technique) found a number of parental 
practices that might have influenced the cognitive development of the 
children in their study: 
1. willingness to devote time to their child, 
2. providing guidance, 
3. reasonable levels of aspiration for their 
children's achievement, 
4. acceptance versus rejection, 
5. providing for the child's intellectual needs, 
6. use of external resources (i.e., sending the child 
to nursery school, getting advice from the 
teachers, using materials, rewarding the child to 
get the child to learn, encouraging the use of toys 
that develop language. 
Caldwell (1967) has summarized the conditions leading to optimal 
growth of young children as follows: 
...one might infer that the optimal learning 
environment for the young child is that which exists 
when (a) young child is cared for in his own home 
(b) in the context of a warm and nurturant emotional 
relationship (c) with his mother (or resonable 
facsimile thereof) under conditions of (d) 
varied sensory and cognitive input, (p. 19) 
Bradley and Caldwell (1984) found that the "play materials" 
variety of stimulation) in the home affected children's achievement in 
first grade more than did mother's responsivity. Rietz and Reitz 
(1967), knowing that Montessori training affects school achievement 
positively, describe what a Montessori "prepared" home environment 
might look like: 
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The home would...be quiet much of the time, the child 
has some space of his own, opportunity to concentrate, 
questioning is encouraged, adults speak clearly using 
good English, the presence of reference books, 
magazines, newspapers, hobby kits, models, and learning 
games.. in a Montessori atmosphere adults encourage and 
help with homework, the child has materials to help 
with housekeeping and care of self, the family eats 
planned meals together and manners are taught. There 
are times for family activities and trips with the 
child, the child is in bed at a reasonable hour, the 
child has furnishings of his own, sufficient light, 
warmth, etc., and the adults act as exemplars...(p. 
Process of Parent Involvement 
Early Intervention in the Home. 
There have been a number of studies that have been done in which 
parents were trained to educate their infants and young children in 
the home (Gordon, 1968, 1969, 1971, 1979a, 1979b; Weikart et al., 
1970; Eonig, 1975, 1979; Honig, Lally, & Mathison, 1979). 
'typical of these studies is the one by Karnes, Teska, Hodgins, 
and Badger (1970) in which mothers of low socioeconomic status were 
taught teaching techniques to use with their infants when the babies 
were 12 to 24 months old. Post-intervention scores of these babies 
were higher on the Stanford-Binet and the Illinois Test of 
Psycho-linguistic Abilities than were scores of babies in a control 
group. Levenstein (1970) and Levenstein and Sunley (1968) were 
interested in seeing if lew income mothers of preschool children could 
be used as change agents in their children's language and cognitive 
development if they were given home training with educational 
materials (such as toys, games, and books), and if a trainer came into 
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the homes to model the use of these materials for the mother. Results 
indicated an increase in the children's scores on the Cattell or 
Stanford-Binet and the Peabody Picture Vocabulary Test, but a drop in 
IQ occurred after the intervention ended. 
Parents as Teachers in the Preschool Program 
Parker and Day (1977) discuss the importance of parent 
involvement in the preschool. Program developers should include 
parent participation because of 1) the extreme importance that parents 
should feel they have control over the events which influence their 
lives and the lives of their children and 2) because an educational 
program needs to be supported and reinforced at home if it is to have 
a maximum and enduring impact. 
Many of the research efforts have, as an underlying assumption, 
that mothers are the primary educators and can be taught to be 
"better" educating agents for their children, whether in the home or 
in the preschool program. Gordon (1968) found that for some parents 
this experience led to an increase in self esteem; for example, some 
mothers went back to complete their high school education after being 
involved in the early intervention program. In some programs (Head 
Start, Follow-through, Parent-Child centers) parents were sometimes 
allowed to become a paid staff member. Sometimes they became a part 
of the early childhood program as a step to future career development 
or continued education (Hess et al., 1971). Nursery school programs 
and parent-cooperative preschool programs not only utilize parents, 
but in some instances the parents are in control of the program. For 
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example, in some parent-cooperative preschool programs, they may 
administer and direct the school (hiring teachers, choosing the 
materials, developing the the curriculum, etc.): 
Parents involved in Head Start programs express a 
strong positive attitude toward their child's 
experience in the project. They feel that Head Start 
had a positive impact on their own lives, through means 
of providing opportunities to make new friends, 
engaging in more activities outside the home, reading 
more, and getting assisstance from a social agency 
(Westinghouse Learning Corporation, 1969. In Grotberq, 
1971, p. 279) 
Parents Involved in Administration of the Program 
Parents can be involved in policy issues via their participation 
in parent advisory boards or parent councils. The Head Start program 
requires that some parents be represented on the policy-making boards. 
The parents may be involved in hiring staff members, in establishing 
criteria for staff selection, or they may be involved in the planning 
and overall evaluation of the progam. In some programs much of the 
fund-raising results from parent advisory board work. The potential 
benefit of being part of an advisory board and helping develop 
educational policies is that the parents may develop greater 
leadership, decision-making and problem-solving skills as well as 
higher self-esteem. 
Effects of Parent Involvement in Early Intervention 
There are a number of follow-up studies and longitudinal studies 
on the effects of involving parents in the education of their young 
children. The studies of Gray and Klaus (1965), Levenstein (1969), 
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Karnes, et al. (1970), Gordon (1968, 1969, 1971, 1977, 1979a, 1979b), 
Weikart, Deloria and Lawser (1970) and the studies cited in Schaefer's 
1972 review, all indicate that involving the parents as the primary 
teachers of their children appear to have positive effects on the 
children's cognitive development as measured by IQ tests. Like 
Gordon, Hess et al, (1971) also concluded this from evaluating the 
parents' growth as well as the children's. In discussing how to 
measure parental change, he states that, 
...a difficult problem in assessing parent involvement 
program effects is that often what the worker 
attempts to change is a parent's feelings of 
self-worth, sense of competency, self-help skills, 
sense of involvement in community actions to improve 
minority or poverty conditions, (p. 49) 
Honig (1975) discusses some of the instruments used to assess 
parents, for example, the: 
1. Parent Inventory (Schaefer and Aronson, no date); 
2. Maternal Behavior Research Instrument (Schaefer and 
Bell, 1958); 
3. Implicit Parental Learning Theory Inventory (IPLET) 
(Caldwell and Honig, 1965)? 
4. Cognitive Home Environment Scale (Weikart, Deloria, 
Lawser, and Weigerink, 1970); 
5. Inventory of Home Stimulation (STIM) (Caldwell and 
Richmond, 1967); 
6. Home Start Sumnative Evaluation Report (High/Scope, 
1972) ; 
7. Parent Evaluation of Program (PEP) (Lally and Wright, 
1973) ; 
8. Parent Evaluation of Program and Prognosis for 
Educational Responsibility (PEPPER) (Lally and Wright, 
1973). 
It should be noted that these instruments often are used within a 
program to assess the ongoing or end of the program results. Not all 
of these instruments have been checked for reliability or validity and 
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should be evaluated with this in mind. 
If one views the roles of the parent in the child's education via 
the Hess et al. model, one sees parents as: supporters of the 
educational process through service in the classroom (as teacher 
aides, volunteers or facilitators), as policy makers and partners in 
the operation of the school, as learners from and teachers of their 
own children, as students of educational methods and as teachers in 
their own right. What measures would one use to see if these parental 
roles have impact on the child's anecdotal records and parent reports 
that participation by the parents may also have an impact on the 
development of their own competence and self-esteem? There were no 
formal measures taken of this. Karnes, Teska, Hodgens and Badger 
(1970) discovered that the younger siblings of the prechool children 
in an intervention study also benefitted from the home-based program 
as they also gained in IQ scores. This "vertical diffusion" down to 
the younger children is seen by Bronfenbrenner (1974) and Hess et al., 
(1971) as another benefit of involving parents in their children's 
education. 
Gray and Klaus (1970) indicate in their 7th year report on the 
Early Training Project at George Peabody College that the children in 
the program showed significantly superior intelligence test scores 
over time (from the preschool period through 4th grade) when compared 
with a control group. Weikart et al., (1970) indicated that over a 
period of six years (age 3 through third grade) the children in the 
Ypsilanti preschool project showed a gradual decline in IQ, although 
there were initial gains at ages 3 and 4 which did not occur in the 
control group. 
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Methodological Issues in the Measurement of Parent 
Involvement 
A number of problems arise when one tries to review the results 
of the studies on parent involvement. For example, what aspects of 
parent involvement were measured? What methods were used to study the 
impact of parent involvement on the child's development? Was the 
focus on the program, the teachers, the parents or the children? How 
valid are parent reports compared to observational methods? In 
understanding children, one must take into account such factors as 
maternal behavior, parental behavior, father presence or absence, and 
the effects of the specific culture, for example, child-rearing 
practices, parent's aspirations for their children, family 
characteristics, community setting, and if the families are poor one 
must understand disadvantaged family patterns and the culture of 
poverty. (Gordon, 1968, Weikart, 1980, Bronfenbrenner, 1974a) In his 
review of early intervention programs, Bronfenbrenner discusses some 
of the problems of comparing these studies because of the differences 
in the subjects and in the experimental designs of different studies. 
For example, there were differences in the ages and IQ's of the 
children, in degree of deprivation and in parental motivation across 
studies. In studying preschools it is particularly difficult to find 
comparable experimental and control groups. To overcome this 
difficulty, one can use randomized local control groups, non-random 
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local control groups, geographically randomized control groups or 
non-randomized distal control groups. Bronfenbrenner warns that these 
difficulties in design are particularly important when viewing the 
effects of the programs on the child's cognitive development. It is 
interesting to note that of the seven intervention programs 
Bronfenbrenner reviewed, the only problem of experimental design 
involving parents that he saw was "insuring parental motivation". 
Honig (1975, 1980) believes that to promote successful parent 
involvement one needs a knowledge of parental values, beliefs and 
habits. She feels that for a parent educator such knowledge is "as 
important as it is for any anthropologist seeking to understand the 
socialization patterns of child rearing and associated cultural 
customs that characterized adult citizens of any specially studied 
society." (p. 386) One must know if one is studying status variables 
(e.g., parental income, educational level, etc.) or process variables 
(types of family interactions that encourage child developement). In 
her 1979 revision of her work, Parent Involvement in Early Childhood 
Education, Honig mentions such evaluation parameters as: changes in 
the child as a function of parent involvement, how long it takes for 
parent involvement effects to show up, parents' motivation for 
involvement, development, impact on the parent's sense of self, sense 
of power and a sense of control over the educational decisions that 
are being made to help their children grow. 
To obtain a dear picture from the research on the effects of 
parent involvement on parent and child is not an easy task. The 
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measures have often been based on questionnaires or inventories, or 
they have been made primarily on the effects of parent involvement on 
the children's development and has not been focused on the parents at 
all. 
Oie wonders if there is any research that not only takes into 
account the importance of parent involvement for the child's 
development but includes the development of the parent as well. What 
is the impact of parent involvement in day care programs on the 
parents and their families, and has there been any research on the 
nature of parent involvement in day care centers? 
Oie might study children in the same program with and without the 
parents participating and a group of parents who have and have not 
been allowed to participate in a program in different years. This 
researcher is interested in research that not only takes into account 
the importance of parent involvement for the child's development but 
includes the development of the parents as well. 
This writer is interested in researching the impact of parent 
involvement in day care programs on the parents and their families. 
Research Focused on Parents of Day Care Children 
Larrabee (1969) reviewed the early 1960's work that was done on 
the development of day care programming. She focused on the social 
worker's role in involving parents in the day care program. Several 
potential parent problem areas were given with potential involvement 
strategies. The possible problem areas she found were: 
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1. psychological and emotional problems arising for 
the mother because of placing her child in day 
care; a sense of inadequacy as a mother; a feelinq 
of rivalry with the child's day care supervisor* 
2. difficulties with the child at home arising from 
differences between the living standards in the 
home and in the day care center, 
3. difficulties between the expectations of the 
parents and the day care personnel with regards to 
the child resulting in changes in the child's 
behavior unacceptable to his/her parents, 
4. an emotional estrangement of the mother and child 
from each other, created or aggravated by the 
mother's becoming cut off from the child's daily 
experiences, 
5. unmet needs of the mother herself, which interfere 
with her abilty to give the child the loving 
attention he/ she needs at home, 
6. a negative behavioral response to day care on the 
part of the child, steirming from psychological or 
practical problems in the home. 
Larrabee then suggested the following methods for keeping the 
parents involved: 
1. gaining insight into the family via the intake 
process, 
2. assisting the family in preparing for the day care 
experience, 
3. helping the parents to understand the child's 
developmental needs and how to cope with specific 
behavior patterns, 
4. helping the parents to learn about their child's 
day care experiences and how to build on it in the 
home, 
5. helping the parents to understand their own role as 
parents, 
6. finding support in fulfilling their own personal 
needs as parents. 
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Nedler (1977) presented another view of working with day care 
parents. In her article, "Working with Parents on the Run", Nedler 
presents a number of parent involvement strategies for engaging 
parents, among these, are parent meetings, home visits, developing a 
parents' corner for information, materials, and articles on parenting, 
parents' issues, etc.; presenting weekly tips for parents with 
activities that can be done at home; day care center parent workshops 
on what the program is doing with their children; lending library 
(toys, games, books, etc.); free resource materials for the family to 
use at home (community resources, materials for the parents, to create 
toys and games at home etc.). Of particular interest, is the section 
in her article on evaluating program efforts to involve parents. 
Although it is not in a structured format, Nedler stresses the 
importance of evaluating the parent involvement efforts the day care 
program makes. 
Shapiro (1977) studied 15 day care programs in New York City, 
giving interview schedules to both directors (n=15) and teachers 
(n=30) to determine the extent of parent influence in the day care 
centers. Both the open-ended and the other questions were designed to 
determine the degree of control the teachers and directors felt the 
parents had in their advisory board work and in the actual program 
planning of the day care center. In addition to the interviews, 
observations were taken in each program (two classrooms) to see 
whether the programs were child-directed, or adult-directed, ^e 
results indicated that the directors did not perceive that the 
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proportion of parents on the advisory board had much influence on the 
program, but that the functions of the parents on the board (hiring, 
firing, administration, etc.) did have an effect on the 
curriculun/teaching, etc.. This influence was also seen as being 
disseminated through the director. Shapiro indicated that, "...the 
amount of parent involvement relates to whether classrooms will be 
child-centered or adult-centered, and this relationship varies with 
the social status and educational level of parent policy makers." (p. 
758) 
Bradbard and Endsley (1978) developed a set of questions that 
could be used by parents on a Parent Guide to Quality Day Care 
Centers. The original 93 item questionnaire was designed from day 
care and child development literature. Eighteen experts in day care 
and child development evaluated the items for face validity and 
operational clarity. The resulting evaluation reduced the 
questionnaire number to 65 items. The areas used for the Parent Guide 
to Quality Day Care Centers were: 
1. Health and safety (items 1-19) 
2. Interactions (items 20-21) 
3. Materials, Equipment and Activities (items 33-45) 
4. Home-Center Coordination (items 46-50) 
5. Physical Space (items 51-65) 
The home-center coordination items were field tested and were 
found to predict day care quality significantly (p.< .01). These five 
items were: 
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1. Tlie center posts a sign encouraging parents 
those involved in care at home to visit the 
at any time during the day. 
or 
center 
2. The center has a bulletin board or other central 
location for messages to parents. 
3. The center's director is willing to answer 
questions or talk about the program. 
4. The center posts a schedule of the daily program 
indoor and outdoor times, routinesf activity 
periods, snack and mealtime). 
5. Lunch and snacktime menus are posted (so that 
mothers will not duplicate meals at home, and to 
show that balanced meals are being served). (p. 
Tudor(1977) conducted a study in California, giving 130 early 
educators from publicly and privately funded early childhood programs 
a questionnaire and attitude scale on parent education and 
involvement. The sample she used did not distinguish day care workers 
from the other early educators. The programs represented were. Head 
Start, public elementary schools. Children's Centers, Compensatory 
Education programs and private nursery schools. The findings state 
that publicly funded early educators had a more favorable attitude 
toward parent education and involvement than did privately funded 
early education staffs. 
Bass (1977) investigated the kinds of parent involvement practices 
in a variety of early childhood programs in Philadelphia. Within the 
323 early childhood programs, 92 day care centers were surveyed. Bass 
found that 40 percent of the parents attended parent meetings or 
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planned activities. Parents were also found to be involved in 
activities such as: fund raising (30.5%), planning social activities 
(17.1%), or participating in educational activities or field trips 
(15.9%). 
Moshier (1977) designed a study to investigate the attitudes of 
child care givers’ toward parent involvement in day care programs. 
172 child care givers from randomly selected day care programs 
participated in the study. Moshier found that there was a significant 
difference between child care givers' attitudes and the amount of 
parental contact. High contact care givers showing a more favorable 
attitude toward working with parents than low contact child care 
givers. Significant differences were also found with child care 
givers and funding source of the center. More positive attitudes were 
found with child care givers of governmentally funded day care 
programs than with tuition funded programs. 
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Research on Parent Involvement in the 1980's 
Parent Involvement in Day Care 
In a more recent study Nichols, Russel and Mellor (1981) explored 
reasons for various levels of participation of parents in their 
children's preschool program. The research was conducted at the Lady 
Cowrie Child Center in Adelaide, Australia. Four questionnaires were 
developed to investigate parent involvement practices. The factors 
Nichols et al. used as measures related to parent involvement were: 
1. attitudes toward child development, 
2. attitudes toward parent involvement in education, 
3. parent personality, 
4. background, experiences and available time in the 
program. 
The results showed two significant factors in the parent 
involvement practices: mothers who were employed spent less time in 
involvement activities and mothers who had been involved in the 
program in previous years showed a greater amount of time being 
involved in the program. 
Sponseller and Fink (1980) distributed questionnaires to early 
childhood educators in 46 states, looking for information on the 
benefits of scientifically based early childhood development programs. 
One of their findings was the concern of early educators for 
collaboration with parents. There appeared to be consensus on 
involving the family and respecting parent's rights and a focus on the 
most appropriate child-rearing practices and educational efforts, yet 
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the teachers indicated some concern about parent participation. 
Sponseller and Fink postulated that perhaps the teachers found working 
with parents directly a less than easy task. 
Powell (1980) studied 212 parents and caregivers in 12 Detroit 
day care centers and found little connection between home and school. 
The image of the social worlds of the children that 
emerges from the study is one of fragmentation and 
discontinuity. For many children the boundries of the 
center and family are sharply defined, with the 
child's family, other childrens' families, and the 
day care center functioning as independent, detached 
systems. (In Zigler and Gordon,1982, p.487) 
Haystead, Howarth and Strachan (1980) in their research in 
preschool education and care in Scotland, investigated a variety of 
early childhood education components, one of which was parent related. 
They asked 586 parents of children in nursery schools, playgroups, ana 
day care centers their reasons for starting their children in an early 
education program. They grouped the information into social reasons, 
preparation for school, child development, family circumstances and an 
"other" category. One interesting question was directed to the types 
of activities that the parents were engaged in while the child was in 
the program. The results of that inquiry are shown in Table 4. 
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TABLE 4 
Activities of the Mother's whilst the child is at 
Nursery(n), 
Playgroup(p) or Day Nursery (dn) 
nursery pLaygroup d lay nursery 
Shopping 30 27 8 
Housework 65 64 25 
Work or Study 17 14 50 
Social Activities 13 10 — 
Time spent with other 
children 11 10 17 
Other 17 19 17 
Source: Haystead, Howarth & Strachan (1980). 
The Ministry of Education and Social Affairs in Sweden developed 
a report, DAGHEM FOR SMABARN (Day Care For Small Children,1979). In 
the report they present a cooperative program where parents are 
required to spend one and a half days per month in some form of parent 
involvement activity (working with the staff, involved in parent 
advisory board work, working with the children, or some form of 
assistance in maintaining the day care facility, etc.) The report did 
not indicate any form of assessment of the effects of the parent 
participation efforts but did suggest that it would be an important 
factor to consider in the future. 
This researcher conducted a study concerned with the separation 
patterns of parents at drop off time in a university infant day care 
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center, over a three month period Strader (1982). Observations were 
made on the frequency of parent-infant interactions, parent-teacher 
interactions, parent-parent interactions, amount of time spent when 
dropping off their infant in the morning, and how the observation 
booth was utilized by the parents. The results indicated that over 
the three months these parents spent an average of 11.39 minutes in 
the center (over the three months) when dropping off their infants. The 
director of this program suggested that a follow up study should be 
done to determine the amount of time the parents spend with their 
infants at afternoon pick up time. 
Kontos (1984) investigated the perceptions of day care and family 
care providers on parenting. She compared the staff perceptions with 
those of the parents of the programs. 
"It was assumed that if day care parents perceive their 
own parenting, good parenting and typical parenting 
the same way staff do then it is difficult to 
interpret staff perceptions as negative attitudes 
toward parents. Negative attitudes on the part of 
staff would only be inferred if there was a smaller 
discrepancy between parent ratings for 'good' 
parenting and own parenting, good parenting and 
parents in your center'. 
Kontos utilized a factor analyzed questionnaire assessing the 
perceptions of parenting. The questionnaire scores were divided into 
three factors: factor 1, NEGPAR consisted of 15 items concerned with 
some negative aspect of parenting. Factor 2, POSPAR, consisted of 9 
items concerned with positive aspects of parenting. Factor 3, 
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INVOLPAR, was made up of 4 items related to parent involvement in the 
early childhood program. 
The results of the 2 (role:staff versus parent) by 3 (response 
format: NEGPAR, POSPAR, and INVOLPAR) analysis of variance revealed 
main effects that both parents and staff perceive good parenting, day 
care or own parenting and typical parenting to be different from one 
another and that parents and staff differ in their perceptions of 
negative and positive aspects of parenting. When the staff and parents 
were compared for negative judgements or attitudes towards the 
parents, analysis revealed significant differences between role and 
response format for NEGPAR F(2,464) = 52.53, POSPAR F(2,464)=41.65 ana 
INVOLPAR F(2,464) =18.24 all p's< .01. Konto's concludes: 
"Differences between parent ratings for 'good' 
parenting versus 'my own' parenting on NEGPAR and 
POSPAR were much smaller than differences between staff 
ratings for ’good' parenting versus 'your own center's 
parents'. Conversely, staff ratings on NEGPAR and 
POSPAR for 'your own center's parents' versus 'typical' 
parents were less discrepant than were parents ratings 
for 'my own' parenting versus 'typical' parenting. Day 
care staff appear to have negative attitudes toward 
both day care parents and typical parents." 
Of interest to the writer is the section on INVOLPAR, where both 
parents and staff had identical scores for 'good' parenting and 'day 
care' or 'own parenting'. Perhaps both the staff and parents see the 
importance of this area. 
deAvila(1984) conducted a study of the development of a parent 
involvement program for a bilingual/bicultural developmental day care 
program. A before and after attitude questionnnaire was developed and 
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given to the parents of the day care program. In addition, home 
visits, newsletters, social events, fund raising, parent advisory 
council meetings were implemented over the year. Significant 
increases were found in the positive attitudes of parents toward 
bilingual/bicultural day care, attending social events, and there was 
an increased involvement in the parent advisory council work as well 
as a greater father involvement. deAvila concludes that parent 
involvement practices can be an important factor in 
bilingual/bicultural early education programming. 
Recent Parent Involvement in Elementary Education Studies 
Epstein (1983) made a study in an elementary school of the 
effects on parents of teacher practices of parent involvement in which 
she surveyed 1269 parents of first, third and fifth grade students in 
Maryland, Epstein explored a number of questions about parent 
involvement in their child's education. She asked the following 
questions: 
What are the attitudes of the parents toward public 
school and the teachers? 
What are the parents' experiences with and reactions to 
involvement in learning activities at home? 
How do the parents' reactions and experiences differ 
based on their own educational backgrounds and based on 
the educational level of all the parents of the 
classroom population? 
What are the effects on the parents of parent 
involvement in learning activities at home, and how do 
the effects differ for the parents whose children are 
in the classroom of the teachers who are not 
"leaders" in uses of parent involvement practices? 
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What do the responses mean to the school and the 
families? 
The findings of Epstein's study indicated that parents felt 
generally positive about their children's school experiences but felt 
there was little or no contact between the school and home. The 
parents indicated they would like to be more involved in home learning 
activities. The teacher survey shewed that about two thirds of the 
teachers involved the parents in reading activities at home. Fewer 
than one third of the teachers asked the parents to conduct games at 
hone to promote additional learning in their children. Those teachers 
who used a high number of parent involvement activities appeared to 
have a better relationship with the children and families than those 
who had low parent involvement practices. 
Others such as Gips and Burdin (1983), White (1983), Kinrnel 
(1983), Purnell and Gotts (1983), Goodall (1983), and Becher (1984) 
have stressed the importance of parents in public school settings, 
parent-teacher communications in elementary school, and parent 
involvement practices that can be adopted by public schools. 
Goodall (1983) employed a number of methods over a four month 
period in an attempt to improve parent teacher relationships in 
Kindergarten. She used home visits, parent-teacher conferences, 
newsletters, parent observations and evening open house. In her final 
remarks Goodall reported that parents showed an increase in rapport 
and in positive attitudes toward the school. 
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Martin Huff (1984) studied parents' reaction to their child's 
entry into Kindergarten, what are the parents' feelings and attitudes 
toward their child's first elementary school experiences? Parents 
were compared on the Parent Attitude Toward Education Scale while 
their Kindergarten children were assessed by the Kindergarten teacher 
using the First Grade Adjustment Scale. A positive significant 
relationship was found between the parents' attitude toward education 
and the child's scores on the First Grade Adjustment Scales, (x = 
203.46, SD — 50.49, r = ,32r p< ,001r range 52-260, Pearson Product 
Moment Correlation Analysis) Huff stressed that the initial 
teacher-parent contact can be very important during the early 
elementary school years, "setting the stage" for later and continued 
parent-school contacts. 
Other Studies on Parent Involvement 
Das (1980) developed a parent survey investigating parent 
involvement attitudes in university nursery school programs and 
publicly funded day care programs. 150 questionnaires were sent out 
to the parents of these programs. The results indicated that, 
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A somewhat larger percentage of parents of the nurserv 
school are willing to become involved in parent ^ 
discuseion groups...how to expand children's social 
skills, language competence and general cognitive 
sKil1s...a larger percentage of the day care parents 
want to learn about dealing with unacceptable behavior 
3nd specific school related learning, such as the 
alphabet and numbers, (p.ll) 
Frierson and Hills (1981) developed a resource guide for persons 
involved in parent involvement in early childhood education 
programming. They discuss such topical areas as why parent 
involvement is desirable, what can be achieved, the interests that 
parents can have in being involved, how the goals of parent 
involvement can be achieved, specific ways that parents can be 
involved, the resources it takes in order for parent involvement plar 
to take shape. They gave examples of parent involvement activities 
(goals, broad objectives, the activity, materials and resources for 
the parent involvement activity and any comments on the activity 
plan). This would be useful for persons who would like a step by step 
approach to planning activities. In their evaluation section, 
Frierson and Hills express a need for both ongoing evaluation 
processes and end of the year envaluation techniques. They state, 
Evaluation data may also be obtained from the 
following: 1. observations of parents in the classroom 
2. parent meetings, 3. interviews and written 
questionnaires, 4. letters from parents and staff, 5. 
recorded and videotaped activities, 6. products from 
activities (booklets, scrapbooks, etc.), 7. slides and 
photographs, and evaluation forms. 
Becher (1984) in a recent review of research in parent 
involvement in early childhood education and elementary education 
presents a number of positive effects of parent involvement among them 
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are the following: 
1. positive attitude toward school and school 
personnel, 
2. more community support for the programs, 
3. more community activity by the parents, 
4. a more positive attitude toward parent-child 
relations, 
5. a more positive attitude toward themselves, 
6. a greater understanding of the child's development. 
Becher states that successful parent involvement approaches involve a 
variety of methods: parent meetings and workshops, parent teacher 
conferences, written conmunication, directly involving the parents in 
the classroom or having parents make frequent visits, and using 
parents to assist in evaluating the policies and programs. Becher 
developed principles for successful parent involvement practices. 
Perspectives that early childhood and elementary school personnel hold 
about parents was one area, and activities, practices and 
implementation principles, was the second area. Becher emphasized the 
important impact parent involvement practices can have on early 
childhood education as well as cautioning about "mandatory" parent 
involvement practices. 
Galinsky (1984) writes about working with working parents. She 
stresses the importance of the early educator in helping to reduce the 
parents' stress load. Reports about family stress and work related 
stresses and how it affects the family were cited. She felt that, 
"The child care teacher or director can play an important role in 
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transforming parental stress from a negative to a more positive 
force." 
Such solutions as avoiding competition with the parents, building 
a positive professional relationship, and understanding the working 
parent issues were highlighted. She states that, 
In my work with parents in corporate seminars, four 
expectations repeatedly emerge: Supermother, 
Superfather, Superbaby, (thanks to Newsweek magazine), 
and quality time. 
The early educator who can be responsive to working parent 
issues, can be flexible, open, caring, and able to listen will be an 
important support for parents. Galinsky 
concludes. 
The job of a child care center director is one 
that calls for an enormous skill, particularly in 
working with parents. It is being a professional who 
simultaneously creates a friendly atmosphere yet 
retains an appropriate distance; an expert who builds 
competence in others, who is understanding 
empathetic, yet at times firm. Most important is the 
role of a model—whose words or way of handling a sad, 
tired or exuberant child are inspiring to parents. It 
is by combining work and family life as well as we can 
for ourselves that we can work best with employed 
parents." 
Sutton (1984) stresses the importance of day-to-day communication 
with parents. Sutton stresses the importance of setting the 
parent-center communication right in the beginning, with the initial 
intake/orientation process and building from there. She expresses the 
importance of written as well as verbal contact, communication at 
drop-off and pick-up times, and knowing a number of skills that 
persons need for quality communications. These skills are similar to 
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the Gordon (1970) Parent Effectiveness Training(PET) model. Active 
listening, sending I Messages, (a clear statement of the parent's 
feelings about the child's behavior) clarifying values etc. 
June Sale (1984), the director of the UCLA Child Care Services 
writes about the importance of parent involvement. Parents and staff 
are on advisory committees, assist in building and program 
maintenance, assisting in budgeting, policies, and procedures. She 
also helps to bring the child's point of view into focus. 
I like to think that the single and joint 
contributions of the parents add up to much 
more than the sum of the parts. The children benefit 
by knowing that parents are part of their day away from 
home. Each child comes to feel that child care is an 
okay place where families are welcome and responsible 
for the program. From the kid's point of view, the 
center represents a comfortable place to be because the 
people within it act as a support network for 
families. 
In December, 1984, the U.S. House of Representatives' Select 
Committee on Children, Youth and Families published a report entitled, 
"Families and Child Care: Improving the Options". The report covers 
child care needs in the United States, the current child care efforts, 
protections and safeguards for children in out-of-home care as well as 
additional comments from persons testifying in support of child care. 
Under section three, one finds the subsection on parent involvement. 
Support for parent involvement is suggested and the limitations are 
also mentioned. 
Parent involvement unfortunately, is often limited due 
to extenuating circumstances that parents cannot 
totally control. One issue, for working parents in 
particular, is the time available to look into child 
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care, (p.106) 
Friedman, Sale and Weinstein (1984) present the needs of child 
care and the family from the National Ooirmittee for the Prevention of 
Child Abuse. They briefly describe the needs of parents for child 
care in addition to describing the options available to parents. 
Their particular slant is that parent involvement might help prevent 
child abuse in the early childhood program, and they emphasize the 
role of the early education programs in detecting potential parental 
child abuse. 
Ranzoni(1985) presents a number of perspectives on parental 
involvement through the creation of place for parents in schools and 
early childhood settings. She gives several examples of various 
programs and how they are set up environmentally to respond to 
parents. A parent room for sharing, socializing, exchanging 
information, etc., a parent area in the entryway with a chalkboard for 
daily messages, newsletters, notes, etc. are among the approaches. At 
the end of the article Ranzoni gives a number of useful planning and 
evaluation worksheet questions for persons interested in developing "a 
parent place." 
CHAPTER III 
THE PROBLEM 
Purpose of the Present Study 
As stated in the introduction, the purpose of the present study 
was to investigate how directors and parents perceive parent 
involvement practices in their day care centers. Most researchers in 
this area support the premise that parents' relationships with the day 
care environment are important (Gordon, Honig, Hess, Bronfenbrenner, 
Schaefer, Datta, and Weikart). Pew studies have been made that 
investigate hew directors and parents view parent involvement 
practices in day care programs. According to Coleman (1981) parent 
involvement in day care is the "...mutual beneficial partnership 
between parents and providers that serves to create positive and 
wholesome environments in which children can thrive." 
To understand this partnership, three measures were made: 1) an 
interview developed to measure the directors' perception of parent 
involvement was given to 24 day care directors in Rhode Island? 2) a 
questionnaire on parent involvement was distributed to 10 parents from 
each day care center? and 3) direct observations were made at one of 
these day care centers on the parent involvement practices (observable 
behaviors) over a two month period in order to compare the actual 
practices to what the director said occurred. 
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Research Questions 
The following questions were formulated to be answered by the 
Directors' Interview, the Parents' Questionnaire and the observations 
at one center: 
A. Directors' Interview 
1* How do directors of day care programs perceive their 
parent involvement practices given the size of their 
program (number of children, number of staff)? 
2. How do directors from urban, suburbn and rural day 
care programs perceive their parent involvement 
practices? 
3. How do directors from variously funded programs 
(Title 20, combination funded, private, etc.) 
perceive their parent involvement practices? 
4. How do directors with various philosophical 
approaches (custodial, developmental, educational, 
comprehensive) to running their day care programs, 
perceive their parent involvement practices? 
5. How do directors with various educational backgrounds 
and years of experience, perceive their parent 
involvement practices? 
B. Parents' Interview 
1. How do parents who are single, divorced, or married, 
perceive their parent involvement practices in their 
day care center? 
2. How do mothers compared to fathers perceive their 
parent involvement practices in the day care 
programs? 
3. How do parents of children in urban, suburban, or 
rural day care programs perceive their parent 
involvement practices in the day care programs? 
4. How do parents of various socioeconomic backgrounds 
perceive their parent involvement practices? 
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5. How do parents of various sized programs (nunber of 
children and number of staff) perceive their parent 
involvement practices? 
C. Observations 
1. How much time do parents spend in the day care 
center each day? 
2. Do parents interact (with their children, the 
teaching staff, the director, each other) when in 
the day care center? 
3. Which parent or guardian is involved in spending 
time in the center (daily)? 
Hypotheses 
Because this is an exploratory study, null hypotheses were used 
throughout. 
A. The directors' perceptions of parent involvement practices 
were measured by using the Director's Parent Involvement Interview. 
(See Appendix D.) Hypotheses concerning the directors' perceptions of 
parent involvement practices were that there will be no significant 
differences in scores on the interview between: 
1. directors with more educational background and 
those with less? 
2. directors with different philosophical approaches 
to running the day care program? 
3. directors with less years directing and those with 
more? 
4. directors of urban, suburban and rural day care 
programs? 
5. directors of programs with a small number of 
children, medium number of children, or a large 
number of children? 
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6. directors of programs with a few staff, a medium 
number of staff or a large nunber of staff. 
B. The parents' perceptions of parent involvement practices 
were measured using the Parent's Parent Involvement Questionnaire. 
(See Appendix c.) Hypotheses concerning the parents' perceptions of 
parent involvement practices were that there will be no significant 
differences in scores on the questionnaire between: 
1. single, divorced or married parents; 
2. mothers and fathers; 
3. parents with varying annual incomes; 
4. parents from urban, suburban or 
rural day care programs; 
5. parents from publicly, privately or combination 
funded programs; 
6. parents from day care centers with a small, medium 
or large number of children; 
7. parents from day care centers with a small, medium 
or large number of staff. 
C. There will be no significant correlation between the scores 
of parents on the questionnaire and the directors on the interview. 
Operational Definitions for the Study 
The following operational definitions were used for this study: 
Perceptions: those beliefs, feelings, attitudes toward a given 
subject (in this case, parent involvement practices in day care 
centers). 
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Day Care Center: a program for children and their families, 
children (ages 3-5 years) for five days a week, more than 20 hours. 
Parents: mothers, fathers, adoptive parents, single, married, 
divorced. 
Director: person hired to run, operate, assume authority for the 
overall functions of the day care center. May also teach or work with 
children, designated, 
"Director". 
Philosophical approaches: 
1. Custodial: primary interest is 
in the physical care of children. 
2. Educational: primary interest 
is in educational programming, early 
education curriculum, readiness 
skills, etc. 
3. Developmental: primary interest 
is in the developmental stages of 
preschool children, social, 
emotional, cognitive, motoric, 
physical, nutritional needs, 
etc. 
4. Comprehensive: primary interest 
in all of the above approaches, 
combining, custodial, educational, 
developmental as well as additional 
supportive services,i.e., social 
workers, nurse, parent coordinators, 
etc. 
5. None: having no particular 
philsophicial approach to running 
the day care program 
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Parent Involvement: those activities, actions, methods, 
materials, practices that involve parents in their preschool child's 
day care center that are mutually beneficial for staff, parents and 
children. 
CHAPTER IV 
METHODS 
Design of the Present Study 
The present study is an example of descriptive research, defined 
by Gay (1976) as research involving the collection of data in order to 
test hypotheses or answer questions concerning the current status of 
the subjects in the study. A descriptive study determines and reports 
on the "way things are"; it is concerned with the assessment of 
attitudes, opinions and demographic information and conditions. 
Descriptive data are collected usually through questionnaires, 
interviews or observations. In the present study, the methods used 
were questionnaires to parents of children in full-time day care, 
individual interviews with directors of the programs and a follow-up 
observation at one of the day care centers. 
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Subjects 
The day care directors and parents in this study were selected 
from day care centers in Rhode Island. Day care centers in 24 towns, 
cities, and municipalities throughout the state were represented in 
the sample. The Department of Children and Their Families, Division of 
Community Services list of Licensed Day Care Centers and Day 
Nurseries(1984) lists 87 programs, and from this list, inquiry letters 
were sent out to the directors offering services to 3-5 year old 
children, five days a week, for more than 20 hours per week. Programs 
that offered other services such as infant, toddler, or afterschool 
were excluded. Directors of programs meeting these conditions were 
contacted, and of these 30 programs, there were 6 refusals: 4 
directors said they were too busy to participate and 2 said that their 
day care parents had recently been given questionnaires. 
Parents could be the mother, father, adoptive parent(s) or other 
legal guardian. Of the 240 parent questionnaires distributed by the 
directors, 150 were returned (62.5%). 
Instruments 
The Directors' Parent Involvement Interview consisted of 20 
open-ended questions and 14 objective questions (5 of which were 
demographic). (See Appendix C.) The range of possible scores on the 
objective questions was from 9 to 45, as score of 9 indicating the 
least favorable view of parent involvement practices in day care, a 
score of 45 the most favorable. 
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The Parents' Parent Involvement Questionnaire consisted of 4 
denographic questions, 10 open-ended questions and 41 Likert-format 
questions. (See Appendix D.) The Likert-type questions had a 7 point 
range: from 1, "strongly disagree," to 7, "strongly agree." Fossible 
scores for the objective questions could range from 41 to 287, with 41 
being the least favorable perception of parent involvement in day care 
and 287 the most favorable. If no response was made to a particular 
question, a zero was recorded on the tabulation sheets. 
Development of the Instruments 
Both the parent questionnaire and the questions in the Directors' 
Interview were developed-from the parent involvement inventories of 
Auerbach (1975), Bradbard and Endsley (1979), Clark-Stewart (1982), 
Das (1980), Epstein, (1983) Guinaugh and Gordon (1976), Pacific 
Training and Technical Assistance Corp. (1972), Schaefer and Edgerton, 
(1974), Strader (1982), Wright and Lally (1973). 
An initial parent questionnaire made up of open-ended questions 
was changed to a Likert-type format, which is more simple and and less 
time-consuming for the parents. Both the initial questionnaire for 
parents and the interview questions for directors were field tested in 
two Massachusetts day care centers (one urban and one suburban rural) • 
The field test was made to clarify the questions, to test the 
question format and to provide a face validity check of the items. In 
addition, a copy of the revised parent questionnaire and of the 
directors' interview questions were sent to outside reviewers for a 
face validity check. 
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Results of the field test for the Parents' Parent Involvement 
Questionnaire indicated that two items (13 and 20) should be modified 
for clarity. The question on frequency of parent-teacher conferences 
was modified for new parents who might not have had a parent-teacher 
conference. An introduction and questions on demographic data were 
added. 
After the field test, items 5 and 6 of the Directors' Parent 
Involvement Interview were changed from an open-ended format to 
multiple choice. This change was made to clarify the kinds of 
philosophical approaches the directors use in administering day care 
programs, as the directors in the field test did not understand the 
questions. 
Procedures 
Directors of all prospective day care programs were contacted by 
letter (See Appendix A.) followed by a telephone call to see if the 
director would like to participate. After all the programs had been 
contacted, and the 24 centers meeting the study requirements agreed to 
participate, the study began. 
Directors' Parent Involvement Interview. 
The directors of the centers in the sample were contacted by 
phone, and appointments for an interview were made. The directors 
were interviewed at their day care centers at a time convenient to 
them. The interviews took approximately 45 minutes to an hour to 
recorded on the interview form by the conduct. Responses were 
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researcher. 
Parents' Parent Involvement Questionnaire. 
At the end of their interview, the directors were given 10 copies 
of the Parents' Parent Involvement Questionnaire and were asked to 
distribute them in a random way to 10 parents in their center. The 
directors were also given an envelope, addressed to the researcher 
with the instructions that the questionnaires were to go into the 
envelope, and at the end of a three week period, the researcher would 
return to the center to collect them. A 75% return or better was 
considered acceptable. 
Observation of Parent Involvement at One Day Care Center 
After completing the directors' interviews and collecting the 
parent questionnaires, the observational phase of the study was begun. 
Each of the 24 day care programs was assigned a number; the numbers 
were placed in a container, and one program was randomly selected. 
The director of this center was then contacted by phone and asked if 
her center would like to participate in the observational phase of the 
study. The center chosen was an urban program, (Number 4 in Table 41) 
and the staff agreed they would like to participate. Arrangements 
were made for the researcher to visit the center, and during the 
initial visit a floor plan was drawn, and time was spent becoming 
familiar with the teaching staff, classrooms, hallways, entrances, 
etc. (See Appendix G.) 
An interview was conducted with the director to explain the exact 
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nature of the observational phase. The director and the researcher 
discussed the operation of the center and the hours of operation, 
which were from 7:30 a.m. to 5:15 p.m. five days a week. There were 
four classroom groups: a young 3-year-old group, a mixed 3- and 4-year 
old group, a mixed 4- and 5-year-old group and a Kindergarten group (a 
total of 77 children). The director said that all of the children 
needed to be dropped off by 9:00 a.m. to insure that they could 
participate in the activities, programs, field trips, etc. She said 
that the children were generally picked up in the afternoon anywhere 
from 3:00 p.m. to 5:15 p.m. 
TWo days of trial observations were conducted prior to the actual 
timed observations. This was done to become familiar with the 
parents, relatives, and other persons who might be bringing in the 
children. 
Observations were recorded on an observation sheet, using pencil 
and a clipboard. A Timex quartz sweep hand watch with a time basal, 
and an Apollo sweep hand stop watch were used to record the time. 
Twenty observation periods were conducted over a two-month period. 
The observations were split into morning (a.m.) and afternoon (p.m.) 
observations. An observation began the moment the parent or guardian 
brought the child into the entrance of the center. As the later 
observations took place in the spring, parents began to pick up and 
drop off their children at the outside playground gate, and the 
observer had to adjust for this change. Some parents did not come 
into the center, itself, but picked up or dropped off their child 
68 
outside the center entrance. (Center policy was that all parents must 
sign their child in and out each day, and the sign in/out book was in 
the center hallway.) 
Time sampling methods.- Recordings were initially taken on a one 
minute interval, similar to the Day and Sheehan (1978) model. At the 
end of each minute, the observer looked to see what kind of activity 
the parent was engaged in. The following behaviors were recorded: 
C = parent-child interactions: measured by the 
number of interactions made between parent and 
child, playing with child, conversing, 
direct physical contact with child, etc. 
T = parent-teacher interactions: 
measured by the number of interactions, 
conversations, overtures made to the teaching 
staff. 
D = parent-director interactions: as measured 
by the number of interactions, conversations, 
overtures made toward the director. 
P = parent-parent interactions: as measured 
by the number of interactions, conversations, 
overtures made toward each other. 
0 = other behaviors 
After the initial trial, observations were made from 7:30 a.m. to 
10:00 a.m. and between 3:00 p.m. and 5:30 p.m. Initially the time 
recording units were set at one-minute intervals; however, a number of 
parents brought their children in the morning and were out the door 
within the one-minute interval. If recordings were made on a 
one-minute basis, much of the data would not have been recorded. The 
shortest time the parents spent dropping off their children in the 
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morning was 10 seconds. Thus, the observational units were changed to 
10 seconds, 15 seconds, 30 seconds and then one minute. 
An interobserver reliability check at drop-off and pick-up time 
was made in an observation booth at the University of Massachusetts 
Early Childhood Education laboratory School. The researcher trained a 
graduate student in Early Childhood Education in the time-sampling 
technique used in this study, and a 90.0% interobserver reliability 
was reached. 
The range of time the parents spent dropping off their children 
in the morning was from 10 seconds to 8 minutes over the 10 morning 
observations. The range of time spent picking up the children in the 
afternoon was from ,30 to 23 minutes, over the afternoon observations. 
The researcher also noted who dropped off or picked up the 
child(ren) each day: mother, father, other, (sibling, grandparents, 
aunt/uncle, friend, etc.) 
Sources of Invalidity of the Study 
Sources of invalidity of the study may be: 
1. The actual instruments may lack consistency, and 
the measurement may result in an invalid assessment 
of the directors and parents. 
2. The items in the questionnaire may lack 
clarity, the items may not have face validity, 
content validity, and the format may not be clear. 
Non-response to the questionnaire or to particular 
questions can effect the validity of the study. 
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3. Wie construction of the interview instrument may lack 
SfflS/ the items may not have face validity, or content 
the format may not be clear. Interviewer bias 
such as lack of objectivity, leading questions, non-verbal 
interference, etc. and the scoring of the interview all can 
be sources of invalidity. 
4. The observational phase of the study can be 
affected by degree of interobserver interrater 
reliability, observer bias, unclear observational 
variables and scoring, and atypical behaviors 
of the directors, parents, staff, because they 
know they are being observed. 
5. As Rhode Island is a small state geographically, 
directors of the various day care centers or the 
parents may contact each other and discuss 
the interview, or questionnaire, thus affecting 
the data. 
Limitations of the Study 
1. One of the limitations of the study is that only 
directors and parents participated in the study, as 
the study did not include the teaching staff. 
The study was concerned with the views of the 
administrators, as those persons who are responsible 
for the actual operations and philosophy of the 
center, and who determine the overall ways in which 
the day care center operates. 
2. Another limitation is that this study does not 
include day care programs in other states, 
in other regions of the United States, 
only Rhode Island and thus does not have a national 
focus. 
3. It should be made clear that the directors' and 
parents' perceptions of parent involvement 
practices may not be the same as the actual parent 
involvement practices or behaviors. 
4. The two month observation period morning drop-off 
and afternoon pick-up times, did not encompass the 
total time parents spend in the day care center 
participating in activities, etc. Also, since 
only one day care center was observed, one may 
not infer that this represents the parent 
involvement practices or behaviors in other programs 
or in all of the programs. 
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Delimitations of the Study 
1. The study does not include a variety of early 
education programs, such as. Head Start, part-time 
nursery schools, preschool programs, infant 
programs, toddler programs. Kindergarten, or 
afterschool programs, etc. 
2. it does not include part-time programs or 
other state day care programs offering multiple 
programming; it is limited to day care 
programs serving children ages 3-5 years, 
5 days a week, for more than 20 hours up to 40 
plus hours. 
3. it does not take into account the influences on 
parent involvement of the teaching staff (teachers, 
assistant teachers, educational aides, etc.) 
4. It does not include policy makers, licensing 
personnel, etc. at the state or federal level of 
day care prograitming. 
5. It does not take into account the age or 
ethnicity of parents or of the influences of other 
family members (such as siblings, relatives, 
extended family) on parent involvement practices in 
day care. 
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Statistical Analyses 
The independent variables for this study are marital status of 
the parents (single, divorced, married); sex (male,female); location 
of day care center (urban, suburban, rural); income level of the 
parent(s) (annual income under $10,000 to $35,000 and over); nurrber of 
children in the day care center (15 children and under, 16 to 50 
children and 51 to 150 children); number of the parents' own children 
in the center (1, 2, 3 or more); number of staff in the day care 
centers (two to five, 6 to 10, 10 to 23); directors' educational 
background (Associates to Master's and above); directors' years of 
experience (number of years administering the day care program); 
directors' philosophical approach to running the day care program 
(custodial, developemental, educational, comprehensive, combination, 
none); funding of the day care center (public: Title 20, private: 
tuition, combination of funds, grants. United Way, etc.). 
The dependent variables are the parents' scores on the Parents' 
Parent Involvement Questionnaire; and the directors' scores on the 
Directors' Parent Involvement Interview. Analysis of Variance was 
performed on parents' scores by marital status, sex, location of 
program, parent income level, funding source of program, number of 
children in the day care center, number of the parents' own children 
in the day care center, and number of staff in the day care 
center. 
Analysis of Variance was performed on directors' scores by 
educational background, philosophical approach to operating the day 
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care center, number of years of directing experience, location of 
program, funding of the program, number of children in the day care 
center and number of staff in the day care program. The results were 
considered significant if their occurrence by chance was equal to or 
less than .05. 
Only six questions on the directors' interview and the parents' 
questionnaire were comparable. For each day care center an average 
score on these six questions was calculated to determine the 
relationship between the director's score on these six questions and 
those of the parents. High scores indicate favorable perceptions and 
low scores indicating unfavorable perceptions. 
The t-test was used to analyze the differences between 
reports of parents and directors of the numbers of parent-teacher 
conferences per year and to analyze the differences in the parents' 
and directors' perceptions of time parents spend in the center. 
The Wilcoxon Test was used to reanalyze the differences in 
positiveness of the directors' perceptions of parent involvement in 
small and medium-sized centers. 
The observational data are presented in percentages and average 
amounts of time spent in the various parent involvement "behaviors" 
over the observation periods. The t-test was also used to analyze the 
differences between the average amounts of time spent in morning 
drop-off and afternoon pick-up time. 
CHAPTER V 
RESULTS 
Introduction 
The results will be presented in the following order: 1) the 
demographic results from the directors' interviews and the parent 
questionnaires, 2) the analysis of the scores on parent involvement 
of the directors and parents, 3) the differences between the 
directors' scores on parent involvement in relation to the demographic 
variables, 4) the differences between the parents' scores on parent 
involvement in relation to the demographic variables, 5) the 
relationship between the directors' and parents' scores, and 6) the 
results from the observation of parent involvement practices will be 
presented in relation to the information gained from the interview of 
the director of that center. 
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Demographic Information from the Directors1 Interview 
Results from the Directors' Parent Involvement in Day Care 
Interview provided the following information: 
Geographic Area of Day Care Centers (See Figure 1.) 
Analysis of area of day care centers showed that: 
47.8% were suburban, 
30.4% were urban, and 
21.8% were rural. 
Years of Experience as Director (See Figure 2.) 
Analysis of the amount of experience the directors had 
revealed that: 
37.5% had been directing for two years or less (9 out 
of 24), 
37.5% had been directing 3-5 years (9 out of 24), 
25.0 % had been directing for more than 6 years (6 out 
of 24). 
Educational Level of Directors (See Figure 3.) 
Analysis of educational level of the directors showed that: 
45.8% had M.A. degrees (11 out of 24), 
41.7% had B.A. degrees (10 out of 24), 
12.5% had less than a bachelor's degree (3 out of 24). 
The directors ranged from an Associate's level to a doctoral 
candidate in child development and one in early childhood education. 
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Figure 2 
Rhode Island Day Care Directors by Number 
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Number of Children in Centers 
The 24 centers were arbitrarily divided into three groups 
according to number of children in the center: 
33.3% were large centers (60-161 children), 
33.3% were medium-sized centers (30-55 children), 
33.3% were small centers (15-30 children). 
Staff Size 
The 24 centers were divided into 3 groups of 8, according to 
staff size: 
33.3% had a large staff (10-23 members), 
33.3% had a medium-sized staff (6-10 members), 
33.3% had a small staff (2-5 members). 
Source of Funding of Centers (See Figure 4.) 
Centers were funded in the following ways: 
66.7% were privately funded through tuition, 
20.8% had a combination of public and private funds, 
12.5% received funds from other sources (United Way, 
scholarships, USDA food subsidies, grants, etc.). 
None of the programs were totally funded with public funds 
(A.F.D.C., Title 20). 
Approaches to Administering Program (See Figure 5.) 
The following approaches were used by the directors: 
48.8% used an educational approach, 
25.0% used a comprehensive approach (educational, 
developmental, social service, etc.) 
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16,7% used a combination of two approaches (i,e,r 
educational and developmental), 
None of the directors indicated a custodial approach or said that 
they had no approach to admimistering the program. 
Demographic Information from the Parents1 Questionnaire 
Geographic Areas of Parents (See Figure 6,) 
Analysis of parents' area of residence revealed that: 
52,0% were suburban, 
29,37% were urban, 
18,7% were rural. 
Marital Status of Parents (See Figure 7.) 
Of the parents answering the questionnaire: 
71,8% were married, 
17,8% were single, 
15,4% were divorced. 
Gender of Parents Filling Out the Questionnaire (See Figure 8.) 
Of the parents responding: 
91.3% were women, 
7.3% were men, 
1.3% did not indicate their sex. 
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Rhode Island Day Care Parents by Gender 
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Ngber of Children Parents Have In the Day Care Program (see Figure 
9.) 
Of those responding: 
92,7% had one child in the program, 
6,7% had two children in the program, 
.7% had three or more children in the program. 
Income Level of Parents (See Figure 10.) 
The level of income parents reported was that: 
53,3% had incomes ranging from $15,000 to $30,000; 
24.0% had incomes of $35,000 or more; 
22.7% had incomes of $10,000 or less. 
Funding of Programs Children Were In (See Figure 11.) 
Parents reported that: 
66.0% had their children in programs funded through 
private tuition, 
24.7% had their children in programs funded with 
combination funds (fees. Title 20, grants, etc.), 
9.3% had their children in programs funded through 
other sources. 
Parents1 and Directors' Scores on Parent Involvement 
Both the directors' scores and the parents' scores on parent 
involvement were positive. (See Table 5.) The mean score of the 
directors was 31.96 out of a possible score of 45, with a score of 9 
indicating the least favorable perception of parent involvement. 
Scores of the directors ranged from 26 to 43. 
The parents' mean score was 232.62 on a scale 
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Figure 10 
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ranging from 41 (the least favorable perception of parent involvement) 
to 287 (the most favorable view). The parents' scores ranged from 
189.00 to 237.84. 
TABLE 5 
Parent Involvement Scores of Directors and Parents 
Group Mean Range Standard 
Deviation 
Variance Standard 
Error 
Directors 31.96 26-43a 4.03 16.24 
.824 
Parents 232.62 189-238b 32.35 1046.52 2.62 
a Scores could range from 9-45 f with 9 indicating the 
least favorable view of parent involvement. 
Id 
Scores could range from 41 to 287, with 41 indicating 
the least favorable view. 
Differences Between Directors1 Scores on Parent Involvement 
Because this was an exploratory study, the null hypothesis was 
used throughout, stating that there would be no significant 
differences between directors' scores or parents' scores on parent 
involvement in any area. 
Significant Relationships Between Directors' Scores 
Size of day care center. - When the centers were ranked according 
to size and divided into 3 groups of 8, analysis of variance showed 
significant differences between the directors' scores on parent 
involvement in terms of the number of children in the centers. (See 
Table 41.) The directors of large programs (60-161 children) had a 
mean score of 34.1, indicating a significantly more favorable view of 
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parent involvement than was shown by the directors of mediunrsized 
centers (30-55 children) who had a mean score of 29.1.-(see Table 6.) 
(F = 11.29, d.f., 1 and 14, p < .01, see Table 7.) Therefore the 
null hypothesis was rejected. 
TABLE 6 
Directors' Scores on Parent Involvement by size of Center 
Large 
Centers 
(n = 8) 
Medium-Sized 
Centers 
(n = 8) 
Small 
Centers 
(n = 8) 
All 
Centers 
(n = 24) 
Number of 
Children 60-161 30-55 15-30 15-161 
Mean Score 
of Directors 34.13 29.12 32.6 31.96 
The differences between scores of the directors of small centers 
(15-30 children) and those of medium-sized centers (30-55 children) 
were of borderline significance. (F = 4.26, d.f., 1 and 14; F = 4.6 at 
p < .05). When the Wilcoxon Test (for small samples) was used the 
analysis revealed that the difference was significant at the .05 
level. Seven out of 8 scores of directors of the smaller centers were 
higher than the average score of the directors of medium-sized 
centers. The highest score, a score of 43, was made by a 
teacher-director in one of the smallest centers which had only 15 
children. All of the directors in the largest centers were 
administrative directors with no teaching duties, while all of the 
directors in the medium-sized centers were teacher-directors. Three 
of the small centers had administrative directors. (See Table 41.) 
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TABLE 7 
Analysis of Variance of Directors' Scores by Size of Center 
Source of 
Variation 
d.f. SS MS F (ratio) F (prob.) 
Between 1 100 100 11.29 < .01 
Within 14 124 8.86 
Total 15 224 
Nuirber of staff members in program. - Significant differences 
were also found between the directors' scores on parent involvement 
and the number of staff members in the program. (See Table 8.) The 
directors of the 8 day care centers with large staffs (10-23) had a 
significantly more favorable view of parent involvement than did 
directors of the 8 day care centers with medium-sized staffs (6-10) 
(F = 8.84, d.f. 1 and 14, p < .02.) (See Table 9.) Therefore, the 
null hypothesis was rejected. The mean score of directors of centers 
with large staffs was 34.3, conpared to the 29.9 mean score of 
directors of centers with medium-sized staffs. The directors of the 8 
centers with small staffs (2-5) had a mean score of 32.1. Staff ratio 
(number of children to each staff member) did not appear to have an 
effect on directors' scores on parent involvement practices. 
TABLE 8 
Directors' Scores on Parent Involvement by staff size 
Centers with 
Large Staffs 
(n = 8) 
Centers with 
Medium-Sized 
Staffs 
(n = 8) 
Centers with 
Small Staffs 
(n = 8) 
Number of 
Staff 10-23 6-10 2-5 
Average 
Score of 
Directors 34.3 29.9 32.1 
TABLE 9 
Analysis of Variance of Directors' Scores 
by Size of Staff in Day Care Center 
Source of 
Variation 
d.f. SS MS P (ratio) F (prob.) 
Between 1 77 77 8.84 < .02 
Within 14 122 8.71 
Total 15 199 
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Non-Significant Relationships Between Directors1 
Scores on Parent Involvement - 
Analysis of variance revealed no significant differences between 
directors' scores on parent involvement in terms of: 
1* geographic area (urban, suburban, rural), 
2. source of funding of center (private funds, and/or 
other sources), 
3. number of years directing program, 
4. directors' educational level, 
5. directors' philosophical approach to day care 
(educational, comprehensive an<3/or other approach). 
Therefore, the null hypotheses that there would be no significant 
differences in these areas were accepted. 
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Differences Between Parents' Scores on Parent Involvement- 
The null hypothesis was used throughout; no relationships were 
predicted to be significant. Analysis of variance revealed no 
significant differences between the parent scores on parent 
involvement in any of the areas tested: 
1. geographic area (rural, urban, suburban), 
2. marital status (married, single, divorced), 
3. gender of parent answering questionnaire, 
4. number of children parents have in the program, 
5. income level of parents, 
6. number of children in the centers, 
7. number of staff members in the center. 
Therefore, the null hypotheses were accepted. 
Director-Parent Relationships 
The directors generally perceived their relationships with the 
parents very positively. Their percentage scores in this area were as 
follows: 
87.5% of the directors said they had daily contact with 
parents (See Figure 12.); 
79.2% said they felt completely at ease with the 
parents (See Figure 13.); 
75.0% of the directors stated that they were always 
available to parents (See Figure 14.); 
50.0% perceived the quality of their relationship as 
very good; 33.4% perceived it as excellent, and 
16.6% as good. (See Figure 15.) 
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Parent Education Programs or Parent Discussion flrnnpc 
Answers in this area revealed that: 
54.2% °f the directors said that they did not have 
parent programs; some said this because they were 
new or did not see the purpose of such groups. 
45.8% of the directors said that they had parent 
education, parent discussion groups or other forms 
of parent programs. 
Directors1 Perceptions of Parents* Views 
of Day Care Discipline 
The directors viewed the parents' perception of their day care 
center's approach to discipline positively: 
58.3% of the directors indicated the parents felt good, 
37.5% said they thought the parents felt very good 
about the discipline methods used in the proqram. 
(See Figure 16.) 
These results show the directors' confidence in their discipline 
methods and confidence that the parents are comfortable about how 
their children are disciplined in the day care centers. 
Parent-Director Relationships 
In answering the question about feeling comfortable with the 
director, 68.0% of the parents strongly agreed and 26.7% somewhat 
agreed. With regard to the availability of the director if they had a 
need to discuss their child or the program, 71.1% strongly agreed and 
21.5% somewhat agreed that the director was available to them. (See 
Figures 17 and 18.) 
Figure 17 
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Figure 18 
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j^rent Discussion Groups or Parent Education Program 
Parents strongly agreed 36.8% of the time and somewhat agreed 
23.6% of the time that it is instant to have parent discussion group 
meetings to discuss issues on being a day care parent or other related 
topics, (see Figure 19.) of those centers having parent discussion 
group meetings, 21.4% of the parents said they attended most of the 
meetings, and 23.8% said they attended all of the meetings, but 22.6% 
of the parents said they attended none of the meetings. 
garents' Perception of the Discipline Methods Used in the 
Day Care Center -— 
When asked about the discipline methods used in the day care 
center, 45.3% of the parents strongly agreed, 38.7% somewhat agreed 
and 8.0% agreed that they were comfortable with the methods used. 
Corresponding Questions on Parents1 Questionnaire 
and Directors' Interview 
Oily those responses to questions on the Parents' Questionnaire 
and in the Directors' Interview that have a one-to-one correspondence 
will be summarized here. (For more detail on the responses to the 
other questions in both instruments, see Appendix, Tables 17 to 40.) 
Most Important Skills Parents Expect Children to Learn in 
Day Care 
In answer to the question of what were the most important skills 
the parents expected their children to learn in day care, 58.3% of the 
directors mentioned academic skills or learning, and 45.8% said 
socialization or socialization skills. (See Tables 10, 21 and 34.) 
Most of the parents (82.2%) on the other hand, said that the most 
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TABLE 10 
Parents' and Directors' Perceptions of 
the Most Important Skills Parents 
Expect Their Children to Learn 
in Day Care 
Parents 
Skill Percent 
Socialization skills 82.2 
Academic learning 24.2 
Respect for others 14.1 
Independence, self- 
reliance 9.9 
Development of the self 
self-concept, self¬ 
esteem, etc. 5.8 
Directors 
Skill Percent 
Academic learning 58.3 
Socialization skills 45.8 
Learning to play, 
having fun 25.0 
Safe, warm environ¬ 
ment 16.7 
Emotional growth 8.3 
Other responses include: 
awareness of sensitivity of 
others, 
adapting to the day care 
routine, 
defending himself against 
" bullies", 
appreciation of the arts, 
speech and language, 
having someone teaching 
her other than her parents 
Other responses include: 
a positive self-concept, 
the child is happy, 
learning English, 
to go to the bathroom by 
themselves. 
Questions 14 and 22: What is the most important thing you 
expect (parents expect) your child (their child) to learn 
from his/her day care experiences? 
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important skills they expected their child to learn in day care were 
socialization skills or socialization, while only 24.2% mentioned 
academic skills or learning including school readiness skills. (See 
Table 34.) 
Twenty-five percent of the directors thought parents considered 
play and having fun as important, while the parents did not mention 
this. In addition to perceiving socialization skills as iiiportant, 
the parents also mentioned learning respect for others and 
independence or self-reliance and development of the self as their 
primary goals for their children, while the directors mentioned the 
importance of security and emotional growth. 
Parent-Teacher Conferences 
The highest percentage of directors (37.5%) said they had 
parent-teacher conferences twice a year, and 29.2% said they had them 
on request or other than scheduled times. (See Figure 20 and Tables 
11, and 22.) 
The highest percentage of parents (34.3%) said they had 
conferences as needed, and 21.4% said they had conferences twice a 
year. 
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TABLE 11 
Frequency of Parent-Teacher Conferences 
Frequency Parents* Percent Directors' Percent 
Once a year 6.4 12.5 
Twice a year 21.4 37.5 
Three times a year 14.3 12.5 
Every other month 2.1 4.2 
Every month 5.0 0.0 
As needed or other 34.3 29.2 
No conferences 0.0 4.2 
a 
Questions 16 and 23: How often do you have parent-teacher 
conferences? 
On the average, the directors said they had conferences 3.34 
times a year, and the parents mean was 2.26 times a year. This 
difference was significant on the t-test (t = 2.62, d.f. 1 and , p < 
.01). 
Amount of Time Parents Spend in the Day Care Center Each Day 
Almost a third of the directors (29.2%) thought parents spent 
5-10 minutes a day at the center. (See Figure 21 and Table 12.) 
Oie-fourth of the directors thought parents spent 15-20 minutes at the 
school and another fourth said 20-25 minutes each day, None of the 
directors or parents saw the parents as spending only 1-3 minutes in 
the center each day. 
The largest number of parents (32.%) thought they spent 10-15 
minutes a day at the center? 25.3% thought they spent 5-10 minutes and 
Figure 21 
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Smount of Time Parents Spend in the Day Care Center Each Day 
Time in Minutes Parents Directors 
Percent Percent 
1-2 0.0 0.0 
3-5 10.7 20.8 
5-10 25.3 29.2 
10-15 32.0 25.0 
15-20 18.0 25.0 
25-30 9.3 0.0 
more than 30 2.0 0.0 
Questions 20 and 25: How much time would you say you 
spent (parents spent) in the day care center each day 
(dropping off your child, playing with your child, etc.)? 
112 
18.0% believed they spent 15-20 minutes each day. (See Figure 21 and 
Table 12.) 
On the average, the parents thought they spent 12.64 minutes each 
day in the day care center, while the directors' mean was 10.5 
minutes. A t-test of the difference between these means was 
significant (t = 1.80, d.f. 1 and , p < .05). 
How Information About the Day Care Program is Shared With 
Parents —■- 
Most of the parents and directors (76.8% and 79.2% respectively) 
mentioned newsletters and notices, and about half mentioned daily 
communication (52.1% and 54,2%), More of the directors mentioned 
bulletin boards (33.3%) than did parents (18.8%), and 29.2% of the 
directors mentioned Policy/Procedure manuals which no parent 
mentioned. (See Figure 22 and Tables 13, 27 and 38.) 
TABLE 13 
How information About the Day Care Program 
is Shared with Parents 
Method of Sharing Information Parents Directors 
Percent Percent 
Newsletters, notices 76.8 79.2 
Daily coirmunication 52.1 54.2 
Bulletin boards at center 18.8 33.3 
Policy/procedure manual 1.0 29.2 
Photographs 0.0 4.2 
Questions 35 and 31: How is information about the day 
care program shared with you (the parents)? 
Figure 22 
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^|_^£_ents Can Be Involved in Their Child’s Day Care 
Many of the directors suggested that parents can become involved 
by spending time with their child (41.7%), while many of the parents 
said they could not be involved (16.8%), and 8.4% said involvement was 
impossible because of their work time. Parents suggested sharing with 
the child about their day (16.8%), which presumably could be done at 
home, and 10.2% mentioned attending special events. Day care 
directors cited the importance of seeing things from the parents' 
point of view and accepting their suggestions. Directors also 
mentioned parents helping with policy work and public advocacy, which 
no parent mentioned. (See Tables 14, 29 and 39.) 
Problems Parents Have in Being Involved in Their Child's Day Care 
Experiences ' - 
Most parents (58.9%) said they had no problems in being involved 
in their child's day care experiences, but both directors and parents 
(62.5% and 28.7% respectively) mentioned work schedules and time 
issues as being problems in the parents' involvement. (See Tables 15, 
26 and 40.) 
Parents mentioned their insecurities (1.7%) and conmunication 
difficulties (2.6%), while directors mentioned reluctance of parents 
to coirmunicate (4.2%). Directors also mentioned the child's 
separation difficulties when parents were in the center and parents' 
overly high expectations of the child, while some parents said their 
child acts up when parent is in the center. 
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TABLE 14 
Ways Parents Can Be Involved in 
Their Child's Day Care Experiences 
Parents' Suggested Directors' Suggested 
Methods of Method of 
Involvement Percent Involvement Percent 
No, not sure, none 16.8 Parents spending time 
with their child 41.7 
Sharing with child 
about their day 16.8 
Using parents as a 
sounding board, parents 
point of view 29.2 
Attending special 
events 10.2 
Special events 12.5 
Parent meetings 9.3 Assist in policy work, 
public advocacy 12.5 
Not possible because 
of work, time 
limitations 8.4 
Questions 36 and 33: Are there any special ways you think 
that day care parents can be involved in their preschool 
child's day care experiences? 
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TABLE 15 
Problems Parents Have in Being Involved 
in Their Child's Day Care Experiences 
Parents' Perception of Directors' Perception of 
Problems of Parent Problems of Parent 
Involvement Percent Involvement Percent 
Time, work 
schedules, work 28.7 
Time, work 
schedules 62.5 
Coirmuni cation 
difficulties 2.6 
Reluctance to 
coirmunicate 4.2 
Parental 
insecurities 1.7 
Parents having 
separation 
difficulties 8.3 
Child acts up 
when parent is 
in center 1.7 
Parents' 
expectations for 
child too high 8.3 
No, none 58.9 Economic 
difficulties 4.2 
Questions 37 and 30: Are there any special problems you 
think day care parents have in being involved in their 
preschool child's day care experiences? 
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Results of Observations in One Day Care Center 
Time Spent Dropping-Qff and Picking-Up the Children 
Over the 20 observation periods, parents, guardians, (persons 
other than parents) spent an average of 1.51 minutes dropping off 
their children at the day care center in the mornings and an average 
of 2.82 minutes picking them up. (See Table 16, and Figures 23, 24, 
and 25.) Results of a t-test showed a significant difference between 
the mean time spent dropping off and picking up the children (t = 
6.13, d.f. 1 and 18, p < .001). 
Persons Dropping-Off and Picking-Up The Children 
Over the 20 periods of observation, an average of 17.4 mothers, 
10.7 fathers and 4.1 persons other than parents dropped off and picked 
up the children each day at the day care center. Ranges were: mother, 
7-23, father, 9-15, others, 0-6.(See Figure 24.) 
Parents1 and Others' Interactions with the Children, Staff, and Other 
Parents 
Over the 20 observation periods, on the average, the total time 
parents and others spent interacting with their children was 33.65 
minutes (range: 14-94 minutes). They spent an average of 14.6 minutes 
interacting with the teaching staff, (ranges 9 to 30 minutes) an 
average of 10.5 minutes interacting with the director of the day care 
center (ranges= 0 to 26 minutes) and an average of 2.1 minutes inter¬ 
acting with other parents (ranges= 0 to 10 minutes) They spent a total 
of 8 minutes in other activities, for example, observing the children 
having a snack or other activities. (See Figure 25 and Table 16.) 
Figure 23 
Average Time Parents .Guardians and Others 
Spent Dropping off and Picking Up Day Care 
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Figure 24 
Average Time Mothers, Fathers, and Others 
Spent Day Care over 20 Observation Periods 
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Figure 25 
Average Time Parents Spent Interacting 
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TABLE 16 
Results of Observation at One Day Care Center 
Observations Mean Mean 
Time of Time of 
Drop-off Pick-up 
Person Interactions 
Picking up 
Dropping off 
Child 
M D G C T D P 0 
1 2.07 18 15 0 32 30 0 2 2 
2 1.27 21 8 4 28 10 0 0 3 
3 2.52 22 11 6 55 9 6 2 
4 1.96 16 8 5 36 3 10 0 
5 1.91 18 11 1 38 13 3 0 
6 2.60 19 10 4 41 6 10 10 
7 3.85 7 10 3 46 19 0 0 6 
8 1.84 13 10 2 21 15 0 3 
9 2.26 23 13 4 37 12 10 0 
10 1.17 19 12 6 21 14 0 0 
11 3.00 15 9 4 60 21 0 0 
12 1.16 13 10 4 14 11 0 0 
13 3.06 17 10 4 40 14 0 5 
14 1.51 18 9 4 20 23 0 0 
15 2.71 20 10 4 38 10 26 4 
16 1.31 19 15 5 22 23 15 0 
17 1.27 14 12 6 26 12 0 0 
18 2.62 22 11 6 65 22 5 3 
19 1.62 14 10 5 21 13 10 5 
20 3.69 20 11 5 94 12 15 8 
Total 
Means 
15.13 
1.51 
28.27 
2.82 17 
348 215 82 673 292 210 42 8 
.4 10.7 4.1 33.6 14.6 10.5. 
M = mother, D = Dad, G = Other guardian, C = parent-child, 
T = parent-teacher, D = parent-director, P = parent-parent, 
0 = other 
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Validity Check of the Observational Day Care Center 
The director of the observational center had an overall score of 
38 on the interview questions. (See Center 4 on Table 41 in the 
Appendix.) This is a high score as the mean score for all directors 
was 32. The director of this program said that she was available and 
comfortable with the parents and that they did have a parent education 
program, she also believed that parents spent about 10-15 minutes in 
the center each day, whereas actually they spent, on the average, only 
5.33 minutes. The director indicated that they used various forms of 
parent involvement practices in the program: parent meetings, 
parent-teacher conferences on request and daily contact with the 
parents, as well as using a bulletin boards and notices. 
The parents of this center had an overall favorable view of the 
day care center and the director. They found the director available 
and open. The mean parent score on parent involvement for this center 
was 239.3 compared to the mean score of all parents of 232,6. 
In terms of "artifacts" seen in the programs, there was a 
bulletin board in each of the four classrooms that the teaching staff 
of each class was responsible for. In addition, there was a bulletin 
board in the front entry at the front desk where the parents signed in 
and signed out each day. In the entry there was also a rack with 
parent information, health and parenting handouts as well as community 
notices. 
During the two-month observation period, parent-teacher 
conferences did occur for the 3-4 year old group, and the parent 
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advisory board met each month. In addition, during the observation 
period, the annual yearly meeting of the day care program took place, 
and there was a meeting regarding finances for the program. 
During the 20 observation periods, parents did come in to 
participate in activities, one occasion, a parent cooked a special 
breakfast and another time a parent participated in the group activity 
with the children. Parents were seen playing and interacting with the 
children in the outside play spaces during the afternoon pick-up 
times. 
CHAPTER VI 
DISCUSSION 
Introduction 
In general, the views on parent involvement of parents and 
directors were consistently positive. There were no significant 
differences found between the parent scores on parent involvement in 
terms of any of the demographic variables: geographic area, marital 
status, gender of parent answering questionnaire, number of children 
parents had in the program, income level, size of the center and 
number of staff members in the center. No significant differences 
were found between the directors; scores on parent involvement in 
terms of geographic area, source of funding of center, number of years 
directing program, educational level and their philosophical approach 
to running the center. 
This uniformity of positive perceptions of parents and directors 
may be based on three factors: 
1. Rhode Island is a small state geographically, with a small 
population and relatively few day care centers, which would make it 
relatively easy to regulate day care practices from a state level. 
Hie state requirements for day care centers (including their mandates 
on parent involvement) may have led to more homogeneity in the views 
of the directors. 
2. The attitudes of the directors may have been homogeneously 
positive, because they were asked questions about their answers in a 
face-to-face interview by someone in the field of early education, and 
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their answers may have reflected social and professional expectations. 
It is also possible (but not probable) for some of the directors who 
had already been interviewed to have discussed the interview with some 
who had not yet been interviewed. 
3, The views of the parents and directors on parent involvement 
are perceived views and may not accurately reflect their actual 
practices of parent involvement. Both the directors and the parents 
may have needed to respond positively about the degree of parent 
involvement in the centers. The directors may have responded 
positively, because good relations with parents is one sign of being a 
good director. The parents may have responded positively because of 
their interest in being involved as a parent, and because their 
program was the only day care program they had, they did not want 
their program to look bad. Most parents probably have a need to feel 
that their day care center is a good one in that their directors 
consider the parents' needs in planning the program. If the parents 
did not have a positive attitude toward the center their child was in, 
their guilt would be too great for them to be able to leave their 
child there. 
Although there were no significant differences found between the 
parents' scores on parent involvement in terms of the demographic 
variables, there was some important information gained about the 
parents in this study. Information was gained not only in terms of 
their attitudes and needs, but in terms of some of the demographic 
variables such as their income level and parent involvement by gender. 
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Parents1 Income Level 
Parent income in this group of parents shows a bimodal 
distribution; that is, parents of high and low income levels are 
overrepresented in this sample. (See Figure 10.) Because this sample 
includes 80% (24 out of 30) of the population of day care centers in 
Rhode Island serving only preschool children (ages 3-5 years) r this 
finding probably means that in the state, the need for child care by 
parents of preschool children comes at both ends of the economic 
scale. 
The average salary of these parents (about $22,500) exceeds the 
national average of $17,000, although 22.7% of these parents said they 
made $10,000 or less. About a third of these parents (33.2%) were 
single or divorced, and the parents in these categories may have 
accounted for some of the low incomes. 
Parent Involvement by Gender of Parent 
Although the questionnaires were answered mainly by the mothers 
(92.7%), many of the fathers (about 38%) were the ones who dropped off 
and picked up their children in the day care center where the the 
observations were made. Perhaps if observations were made at all 24 
day care centers, one might observe a higher percentage of fathers 
involved in dropping off and picking up their children. 
Demographic Results from the Directors1 Interview 
No significant differences were found between the directors' 
scores in terms of differences in the geographic region of the 
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program, the funding source of the center, the number of years the 
directors had been directing the programs, the directors, educational 
level, or their philosophical approach to running the day care 
program. It should be noted that the responses of the directors to 
the interview questions were their perceived views and may not 
necessarily have reflected the actual parent involvement practices the 
directors used. 
There were significant differences found between the directors' 
scores on parent involvement in terms of the size of the center and 
the number of staff members in the center. 
Significant Relationships Between Directors1 Scores on 
Parent Involvement ~ ~ 
Size of day care center.- The result that the scores on parent 
involvement of the directors of large centers were significantly 
higher than those of the directors of medium-sized centers was 
probably based on the finding that all of the large centers had 
administrative directors who did not have teaching duties and 
therefore had more time to devote to the parents than did the 
teaching-directors of the medium-sized centers who would have had less 
time to devote to parents. Six out of 8 of the directors of large 
centers had master's degrees, compared to only 3 of the 8 teaching 
directors in the medium-sized centers, which may imply that more of 
the directors of large centers had had training in parent education 
than the teaching directors had. 
Three out of 8 of the small centers had administrative directors. 
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The finding that 7 out of 8 scores of the directors of the smaller 
centers were higher than the average score of the directors of 
medium-sized centers was probably due to the presence of the 
administrative directors and to having fewer children and parents to 
deal with. The teaching directors in the medium-sized center not only 
did not have a special person to interact with the parents, but they 
had a smaller staff than the larger centers and also had more parents 
and children to deal with than did the directors of smaller centers. 
Nignber of staff members in center.- The finding that the scores 
of the directors in centers with a large staff were significantly 
higher than those of directors in centers with a medium-sized staff 
may have resulted from the relation that large centers had large 
staffs* and the larger centers were the ones with a special person (an 
administrative director) who was free to interact with the parents. 
However, even though the number of children to each staff menber was 
higher in the larger centers, there were also more staff members in 
the larger centers who could give the director more help and support 
in the work with parents. 
Director-Parent Relationships 
Most of the directors (79.2%) said they felt completely at ease 
with the parents, while 68% of the parents strongly agreed that they 
felt comfortable with the director of their day care center. It was 
interesting that some of the directors (4.2%) when asked about 
problems parents have in being involved in the day care center 
mentioned that the parents were reluctant to conraunicate, whereas some 
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of the parents (2.6%) said they had corrmunication difficulties and 
some (1.7%) mentioned parental insecurities. 
Most of the directors (75.%) stated that they were always 
available to parents (that they had an open door policy), and a 
comparable percent of parents (71.1%) strongly agreed that the 
director was available to then. This supports Becher (1984) Galinsky 
(1984) and Sutton's (1984) assertions of the importance of 
comnunication between parents and day care staff. 
It would be informative to give the teaching staffs an 
opportunity to rate the directors about their relations with parents 
to see if the perceptions of the teaching staff matched those of the 
directors and parents. 
Parent-Teacher Conferences 
The directors' estimate about the number of conferences parents 
had (an average of 3.24 per year) was significantly larger than the 
number of times reported by the parents (an average of 2.26 per year). 
The differences may have been wishful thinking on the part of the 
directors or an underestimate on the part of the parents. About one 
third of the parents (34.3%) and of the directors (29.2%) said they 
had conferences as needed or on request. This information in 
connection with the parent-director agreement that the director was 
usually available to the parents indicates that a flexable attitude 
toward parent conferences was held by most of the directors and 
parents. Goodell (1983) found that parents' attitudes toward parent 
130 
teacher relationships improved with the uses of various parent 
involvement methods, among them were parent-teacher conferences. 
Ways of Sharing Information With Parents 
Honig, (1983); Coleman,(1982) and Sutton, (1984) state that daily 
coimunications is one of the key factors in parent involvement, tost 
of the directors and parents in the present study mentioned the use of 
newsletters and notices, and about half said there was daily 
conmunication. More directors mentioned bulletin boards than did 
parents, who probably did not have time to stand around reading a 
bulletin board, and about a third of the directors mentioned giving 
parents a Policy Procedure manual which parents probably did not take 
time to read, as none of them mentioned this form of conmunication. 
Other methods mentioned by the parents were; "seeing memos in 
their child's cubbie," "an anniversary slide show about the program," 
"copies of articles for the parents," and "daily reports." 
Parent Discussion Groups 
A number of directors said they tried to have parent discussion 
groups (to set up meetings, speakers, etc.) but they found that 
attendance was not good and discontinued the practice. About half 
(54.2%) of the directors said they did not have a parent discussion 
group. A number of parents responding to the questionnaire, however, 
mentioned that they did not know of ary parent discussion group 
meetings, but they would be interested in attending if one existed. 
Some of the difficulties in having parent group meetings are that 
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these meetings are usually held at night, and many of the parents have 
a difficult time attending because of working all day and having to 
come back to the center at night. Also, evening child care is a 
potential barrier for some parents. Only one director indicated that 
they offered on-site child care when they had parent discussion 
groups. 
As a former day care director, the researcher found that if as 
many as a third to a half of the parents attended an evening meeting, 
that was a "successful" parent discussion group meeting. On-site 
child care an^/or a potluck supper or serving refreshments were 
practices that make it easier for full-time working parents to attend 
evening meetings. 
Most of the parents agreed at some level that parent discussion 
groups were important ( 36.8% strongly agreed, 21.5% agreed, and 23.6% 
somewhat agreed). Of the day care programs having parent discussion 
groups, about half of the parents said they attended most or all of 
the meetings, but 27.6% said they did not attend any of the parent 
discussion groups. Even though most of the parents felt that these 
meetings were important, about a fourth of the parents said they did 
not go. Some of these responses may reflect the fact that some of the 
day care centers did not have parent discussion group meetings. 
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- sli_ -fyP°rtant Skills Parents Expect 
Cnildren To Learn In Day Care- 
One of the most important findings in this study was that more 
than half of the directors believed that the most important skills 
parents expected their children to learn in the day care center were 
academic skills, and less than half of the directors considered 
socialization and socialization skills as the most important skills 
for their children to learn. 
Most of the parents (82.2%), however, mentioned socialization and 
socialization skills as important, and only about a fourth mentioned 
academic skills as important. The directors mentioned playing and 
having fun and emotional security as parents' goals for their 
children, while the parents mentioned independence, self-reliance and 
self- esteem as some of their goals for their children. 
Hiese results may imply a projection of the directors' values 
onto the parents; the directors may have assumed that the parents felt 
as they did. Almost half of the directors had achieved an M.A. 
degree, which would necessitate valuing academic skills. Many of them 
would have grown up in the 1960 's when the value of play, and fun, and 
emotional security were coirmon social goals. Also in the 1960's and 
1970's the influence of early learning on later school success was 
emphasized in courses in education as well as in the society, for 
example in Head Start and in the early intervention programs 
(Bronfenbrenner, 1974b, Gordon, 1968, Schaefer, 1972 and others). 
These working parents may have valued socialization (self-control) and 
socialization skills (getting along with others) and independence and 
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self- reliance as goals necessary for their own economic survival. 
The parents mentioned other skills such as "an awareness of and 
sensitivity to others," "adapting to day care routines," and "having 
someone teach our child other than her parents." 
Although these parents also view education and academic skills as 
an important element in their child's development, they apparently see 
socialization skills as the keystone in their child's development. 
The parents as developmental^ see their child growing in neuy ways; 
the preschool years are years of physical, social and actional growth 
as well as cognitive growth. The parents see the importance of all 
these factors, but for them, their child's social (and moral) 
development is most important. The parents’ view supports a 
developmental approach to early education, and day care programs can 
respond to this value in their methods and curriculum and in their 
general approach to running their program rather than acceding to the 
academic push that is prevalent in early education today. 
Time Parents Spent in the Day Care Center Each Day 
Both the parents and the directors were unrealistic in their 
estimates of how much time parents spent in the center each day (if 
the amount of time actually spent in the center where the observations 
were made was typical of most centers). 
The parents estimated that they spent more time at the center 
than did the directors. On the average, the parents estimated that 
they spent 12.64 minutes each day, while the directors' mean estimate 
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was 10.5 minutes. 
The average amount of time spent by the parents each day in the 
center observed was 4.33 minutes ( 1.5 minutes at dropoff time and 
2.82 minutes when picking up the children), the morning drop-off time 
ranged from 10 seconds to 23 minutes, zigler and Turner (1982) found 
that in a university day care center, parents spent an average of 6 
minutes in the center each day. 
It makes intuitional sense that working parents would spend less 
time dropping off their children in the morning than in picking them 
up in the afternoon. The time constraints of having to get to work 
and having enough time to get the child settled in the center each day 
can be difficult at best. A number of parents walked their child to 
the door and then raced for their cars or the bus. A special morning 
staff P^son is required to assist at this rushed time, to help in the 
separation and in lessening the stress, guilt and rushed atmosphere of 
morning drop-off time. Galinsky (1984) emphasizes stress reduction 
supports for the parents. The afternoon pick-up time appeared to be 
more relaxed, with some parents spending more time at the center. 
These observations took place in April and May, and with the weather 
getting warmer, the children spent their afternoons outside in the 
playground area. Parents would arrive and spend time on the 
playground playing and talking to their children, talking with the 
teachers, the director and each other. 
The overestimation by the parents in the study of the average 
time they spent in the center was probably based on memory of 
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occasions when the parents actually spent more time there or could 
have been wishful thinking to alleviate guilt, The parents actually 
may have wanted to spend more time with their children at the day care 
center, but were not able to due to time constraints. 
Ejects of Parents' Thme Constraints on Parent Involvement 
A majority of the directors (62.4%) said that the parents' work 
schedules and consequent limitations of time were the biggest 
difficulties in getting parents involved in their preschool child's 
day care center experiences. One of the directors explained this as 
follows: "It's a catch-22; if you're a day care parent you work; 
they can't be involved. If you want parent involvement, talk fast 
when you see the parents." Another said, "I don't take their time. 
I support them through indirect ways, quick notes, quick methods; it 
gives them...a chance to be with their children." 
Throughout the Directors' Parent Involvement Interview, the 
asPect °f time, working schedules, and the parents' limitations of 
time were an overriding concern of the directors. For example, one 
director said: "It is sad to see the parents have no time, little 
time in their busy lives. There must be ways to make business and 
industry more responsive to their needs, (or) little will change." 
Another director said that the day care center has to provide many 
"diverse ways (for parents) to be involved, responding to the 
individual needs of parents, respecting the needs of parents and 
helping them to be more comfortable." 
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Methods of Parent Involvement Used by Directors and Parents 
Methods Used by Directors 
The directors of these 24 Rhode Island day care centers indicated 
that "their parents" were involved in four main areas: 1) fundraising 
or volunteering in the program, 2) taking part in the day care 
center's social events, 3) communicating with the center staff 
(through parent-teacher conferences, daily coirmunication and parent 
meetings) and 4) helping with field trips. (See Table 14.) 
Methods to ensure a high level of parent involvement in day care 
centers must be carefully and creatively thought out. Alternatives to 
standard parent involvement practices especially adapted to the needs 
of working parents must be instituted if parent-center communication 
is to be an important and effective element in the day care center's 
approach to parent involvement. The directors, as administrators, 
policy setters and educational coordinators, who are guiding and 
influencing the staff, children and parents seem to be keenly aware of 
the need for their programs to offer a wide variety of methods, 
materials and supports which would allow parent involvement to occur. 
One director stated that parents can be as involved as they would like 
to be if appropriate opportunities are created, saying: 
It's exciting, filling the gap between home and school. 
The child has a sense of security. There is a two-way 
coirmunication between parents and center, an 
opportunity to build friendships and to be able to 
socialize. 
Another director said; 
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Parents are important to the total picture, total 
program. Parents are part of the program; their 
attitudes toward the day care program and their input 
are important. ^ 
The directors described their ways of meeting the needs of 
working parents through methods such as having flexible hours or long 
hours (for example, from 7:30 a.m. to 5:30 p.m.), through offering 
some form of parent meetings, parent discussion groups or having some 
form of social events for the parents, and through keeping an open 
door policy where parents could come in and talk to them at any time 
during the day. 
In addition, these program directors illustrated their diverse 
approaches to parent involvement through such methods as: 
1. providing transportation for the children, 
2. having before and afterschool services for older 
children, 
3. dispensing medication to the children, 
4. using sign-in and sign-out procedures, 
5. using a sliding fee scale, 
6. having a food bank and clothes closet for families 
in need, 
7. keeping individual child progress notebooks for 
parents, and 
8. having an annual parent's yearbook. 
Methods Reported by Parents 
About 10% of the parents said they could not be involved in their 
child's day care experience due to work or time conflicts. The 
methods other parents used were attending parent meetings and social 
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events, daily communication with the director or teacher and by 
talking to their child about what happened in the day care center each 
day. Other consents made by the parents regarding ways they could be 
involved in their preschool child's day care experiences were: "to 
visit the school as much as possible," "to expand on their experiences 
at home","make an unexpected visit so the teachers are not expecting 
you, and each parent finds a way that suits them best." 
Most of the parents (58.9%) said they did not have any special 
problems in being involved in their child's day care experiences. 
Others mentioned difficulties in conmunication, working schedules and 
time limitations. One parent stated: 
It's difficult knowing that my child will not have a 
sunmer vacation because of my work, even though he 
loves going to the day care in the summer. 
Another parent said, 
It's hard when you hear about your child having a 
problem and not being able to do anything about it, 
knowing someone else is handling it. 
Still another said: 
Sometimes parents feel intimidated by the staff and 
overwhelmed by the large group of children. 
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Conclusions and Reconmendations 
Parent involvement practices in day care centers is a complex 
interactional system which takes place between parents, children, day 
care teachers and directors. Cole (1982), Honig (1980), Sutton (1984) 
and Gal insky (1984) stress the importance of home and day care center 
staff and family comnunications in the program. 
Tfoe present study was an attempt to investigate how working 
parents and center directors perceive their parent involvement 
practices in a full-time day care center for preschool children. The 
goal was to gain more understanding of the dynamics of parent 
involvement practices in full-service day care centers for working 
parents. Results of the study shewed that the directors' and parents' 
perceptions of parent involvement practices in the sample of 24 Rhode 
Island day care centers were almost uniformly positive; both directors 
and parents perceived their relationships as positive and supportive. 
Parent involvement practices during the preschool period are 
crucial in setting the stage for later experiences in school settings, 
and the directors and parents have a unique opportunity to be involved 
and interact on a daily basis in the preschool center. As the 
children move into elementary education, this opportunity for 
interchanges between school and home become less frequent. During the 
past few years there has been a new interest in parent involvement in 
elementary education. The works of such educators as Gordon (1978), 
Williams and Chavkin (1983), Gips and Burdin (1983) and White (1983) 
explore the importance of parent involvement in elementary education. 
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The early relationship between parents and day care center staffs 
is also important for the purposes of supporting the family system. 
Many critics of day care and early education talk about the 
disintegration of the American family, saying that day care can be a 
key factor in producing this disintegration. Actually, the 
interactions between the day care center staff and the parents can be 
used to support the family. These supports include: daily 
communication with the parents about their children, parent- teacher 
conferences, parent group meetings, parent education groups, day care 
center family social events, daily, monthly written notices and 
newsletters and spaces provided for parents to get information, 
exchange information and share with each other. Whether it be a 
formal parent setting or in the day care center hallways, parent 
involvement can be instituted. 
The day care center directors and staff who are supportive of 
families and working parents recognize the need for home-center 
communication. They recognize the need to help parents and children 
in separation issues, and they recognize the time constraints that 
full-time working parents are under. A parent in one center in this 
study commented: 
Most of the teachers have been especially kind to us, 
once my husband and I showed an interest. My life has 
been made much better by the care and attention given 
to my child. The center has been careful in not trying 
to overinvolve parents. I am most appreciative of 
this! I feel my child is safe when at the center, and 
that allows me to concentrate on my work. 
One of the main findings of the study was that the program size 
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and staff si2e may affect parent involvement practices. A small 
program may have greater intiaacy, affording greater opportunities for 
interactions. The very large program usually has a large staff which 
can increase suRjort to parents and director and also usually has a 
special person (administrative director) to promote parent- staff 
interactions. 
TOie findings in the present study that most of the directors of 
the centers thought that the most important skills parents wanted 
their child to learn in day care were educational skills, while most 
of the parents' valued socialization and socialization skills implies 
that the directors were unaware of the parents' values in this area 
(even though many of the directors also mentioned socialization 
skills). Directors and staff need to become more aware of parents' 
values and goals for their children. These values and goals could be 
determined in initial interviews and in subsequent parent conferences. 
In a good day care center, the staff understands the working 
parents time constraints, the family needs and family structure 
(single-parent families), and the economic and social diversity of the 
parents. Families at lower economic levels and those at upper 
economic levels have similar needs; both need quality child care. As 
much as early educators are trained in working with children to 
promote the child's overall development and to teach creatively, do 
they get support and training in who the parents are, what the 
families are all about and how to interact with parents of young 
children? 
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Training Implications 
The regulations in a number of the New England states say that 
some form of parent involvement "should" be instituted, but the form 
and methods are left to the creativity of the individual day care 
center staff. The early education professional frequently must learn 
about parent involvement (parent interactiory'coimunication) on the 
job. Early childhood education training programs should offer 
students the opportunity not only to learn about curriculum for young 
children and methods for teaching, but should also offer courses that 
include an understanding of the family, interpersonal and professional 
corrmun i cat ion skills, parent education, parent involvement methods and 
techniques and ways to support parents of young children. 
We, as early childhood educators, can support full-time working 
parents while their children are in day care by providing: 
1. an effective intake process for parents and 
children (parent interviews about program to 
determine what the parents need and want, 
children's visit to center, home visit, etc.); 
2. daily communication with parents; 
3. opportunities for parents to get together through: 
social events, 
parent discussion groups, 
parent education groups, 
parent advisory board participation; 
4. an easy daily transition process in the mornings 
(to reduce stress, separation feelings, guilt, 
etc.); 
5. adequate hours of operation for the families; 
6. periodic parent-teacher staff conferences 
(opportunities for input on the child's growth 
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and development by staff and parents) ? 
7. methods of oonmuncation that take into account 
the parents work schedules (e.g., bulletin 
boards, written notices, newsletters, etc.); 
8. accessibility to parents of teachers and director; 
9. a parent space, area, etc. for parents to 
conmunicate, share, discuss, with materials 
resources, etc. 
If the above methods are important for producing good parent 
involvement practices, then the absence of these methods would 
indicate NO parent-center coirmunications, NO parent-center 
relationships. 
Implications for Early Childhood Education 
In 1985, many important events have occured which have influenced 
early childhood education: the California day care sexual abuse 
scandal with the rush of media coverage, and the federal and state 
legislative initiatives for FBI criminal background checks on all 
child care workers, the dropping of insurance coverage for early 
education programs nationwide, and at this same time additional cuts 
to child care supports came during the Reagan administration. The 
White House pushed for more support for child care from the private 
business sector. Over 2000 businesses and industries have responded in 
a variety of ways to meeting the needs of working parents. The 
National Association for the Education of Young Children set up the 
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National Accreditation program to get early childhood program to pay 
for an evaluation and three year stamp of approval. The American Civil 
Liberties Onion is investigating the discriminatory practice of 
criminal background check on child care workers, because early 
educators are the only persons being checked; elementary, junior and 
senior high school, nursing personnel, and nursing home personnel are 
not being required to go through this process. 
Because of the number of mothers are working, the need for 
inf ant/toddler care has increased as has the need for afterschool 
programs. Today elementary education programs are considering the 
expansion of Kindergarten programs to full day programs, and 
establishing onsite preschool programs. 
The needs of families with young children in the United States has 
not diminished. Parents' needs for quality early education programs 
also has not diminished. Our response to the needs of the American 
families has been in the continued development of day care programs, 
child care resource and referral services, support by business and 
industry, more state studies on the needs for child care and 
increased lobbying for federal and state legislation for increased tax 
deductions for child care. Part of this response is in not just to 
help meet the needs of working parents, but is to assure that we 
support the family throughout the early childhood years. 
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Suggestions for Future Studies in 
Parent Involvement in Day Care 
The purpose of the present study was to determine the perceptions 
that day care directors and full-time working day care parents of 
preschool children have of parent involvement. Suggestions for future 
research in this area include investigating: 
1. the perceptions of all day care personnel as to their 
views/attitudes on parent involvement practices (directors, 
teachers, assistant teachers, parents, etc.); 
2. the ways (methods, materials, parent spaces) that full service day 
care programs have responded to parents environmentally. 
3. the perceptions of personnel of other full service day care 
programs that support working parents (family day care programs, 
afterschool day care programs, infant/toddler, etc.); 
4. the actual parent involvement practices as seen in one full 
service day care program over a period of two years, tracking the 
process for a parent(s) of a new child up to the point they enter 
elementary school. 
5. the actual parent involvement practices as seen in the behaviors 
of the day care staff (director, teachers, assistant teachers, 
etc. over a one year period. 
6. the perceptions of full time working fathers of parent involvement 
in day care. 
7. the parent involvement practices of day care parents after the 
child leaves day care and moves into public schools. 
Limitations of the Research 
Limitations of the research seen in retrospect are: 
1. All of the questions on the Director's Interview 
ana the Parent Questionnaire did not have a one-to- 
one correspondence. Only 15 of the questions on 
tne two instruments were comparable and 6 of the 
questions had a one-to-one correspondence. 
2. The directors were individually interviewed, while 
the parents filled out a questionnaire. 
3. Only 62.5% (150 out of a possible 240) of the 
parents returned the questionnaire, while a 75% 
return was the proposed acceptance rate. 
4. The distribution of the questionnaires by the 
directors may not have been random. 
5. The directors may have talked to each other about 
the questions on the interview. 
6. The researcher was also the observer, although 
interobserver reliability was found to be at an 
acceptable level before the observations were made. 
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HUMAN SERVICES AND applied 
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MILLS SOUTH 
APPENDIX A 
Stf/m&nM' 0/003 
November 12, 1984 
The Name of Day Care Center 
Main Street 
Sometown, R.I. 02888 
Attn: Sally Smith, Director 
Dear Ms. Smith: 
1 am.a graduate student in early childhood education and early 
childhood special needs. I am interested ' 
day care programs are involved in early education. As you are 
there has been an increased interest in 
constitutes quality day care programs. 
The_ New York Times , The Providence JournaT 
television networks have addressed issues around, day care, working- 
parents and the needs of working parents 
in early education and how 
ti . s you r aware, 
day care programming and what 
Tim_£, Newsweek , Changi nq Times 
as we 11 as the national 
 
I would like to ask if your day care center would like to participate in 
a state wide research study that I am planning on conducting over the 
next three or four months. The nature of the study would be two fold: 
1) I would be conducting an interview of day care directors on issues in 
day care and 2) ’I would be randomly sellecting 10 parents to fill out 
a questionnaire about being a day care parent. As in all research methodology 
anominity, will be secured and no names would be used. The information 
from this study would be compiled, analyzed and written up, and this 
final information available to you at the completion of the study. 
I thank you for your consideration in this matter and hope to be fn 
touch with you over the next few weeks. 
Yours truly, 
William H. Strader, M.Ed. 
Departments of Early Childhood Education 
and Early Childhood Special Needs 
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APPENDIX B 
Instructions for Directors' Interview 
The Parent Involvement Practices in Day Care Directors' Interview 
consists of 12 structured fi11-in-the-b1ank questions and 20 ooen 
ended questions. The interviewer will simply read the SUes?ions to 
the day care directors and allow time for each responseq 
structured questions, the interviewer will read the questions 
and then read the possible responses that are on the interview sheet 
"other^category^ ™ th® response when indicated> for example in the 
Al! responses are to be written on the interview sheet, and permission 
to tape the interview must be obtained (if taping is allowed). In the 
case where taping is allowed, proceed as above, starting the tape when 
the interview is begun. 1 
PLEASE READ THE FOLLOWING TO THE DIRECTOR PRIOR TO THE ACTUAL INTERVIEW: 
"As you have been informed, this study is interested in the practices 
of day care programs across the state. This particular study is to 
look into oarent involvement practices. The interview is to find out 
more about what you, as the director, believe are the parent involve¬ 
ment practices for the (name of center). I will be asking you a number 
of questions about parent involvement practices in your day care pro¬ 
gram and writing them on the interview form. With your permission, I 
would like to ask if you would also permit my taping the interview. 
This is for a more accurate account of the interview. 
As in all research studies, anonymity will be assured, and no names 
will be used. And at the end of this study, the results will be 
available to you." 
POST-INTERVIEW MESSAGE: 
"As Rhode Island is a small state, and to secure that the data for this 
study will be more valid, we will ask you not to discuss the content of 
the interview until March 15th, when all the interviews will be complet¬ 
ed. We thank you for your cooperation and participation in this impor¬ 
tant early childhood education research study, and we will be in touch 
with you regarding the results in a few months." 
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APPENDIX C 
Parent Involvement Practices in Day Care 
Director's Interview Schedule 
Wi11iam H. Strader 
I. Demographic Information 
1. How long have you been directing here at the (name center)7 
less then 1 year. 
1 year. 
2 years 
3 years 
4 years 
5 years 
(list additional years_). 
2. What is your educational background?(olease indicate field of study) 
Associate Degree in 
Bachlor's Degree in 
Master's Degree in 
Doctoral Degree in_ 
(other degrees_ 
3. How many children are you serving here?__ 
4. What is the breakdown of your staff(teaching, assistant, aide, others) 
Head Teachers_ 
Teachers_ 
Assistant teachers_ 
Teacher aides_ 
Educational Coordinator_ 
Social Service person_ 
Administrative Staff_ 
Food/nutrition/cook_ 
Other Personnel__ 
5. How is this day care center funded?_ 
II. Program 
6. What is the educational philosophy by which the (name center) operates? 
7. Describe how your program is set up to respond to parent's needs. 
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III. Director's View of Parent Relations Director's Interview 2 
8. What would you say is the average amount of contact you have with parents’ 
daily_ 
weekly_ 
monthly_ 
frequently_ 
adaquately_ 
seldom_ 
never_ 
9. How would you rank your relationship with the parents? 
excellent_ 
very good_ 
good _ 
fai r _ 
poor _ 
(other, specify_) 
10. In general, would you say you were: completely at ease_ 
somewhat at ease _ 
neutral _ 
somewhat uneasy _ 
very uneasy _ 
(other_) 
with the parents. 
11. If a parent were to approach you reqarding some need about their child or 
the program, how available would you say you were: 
always available, open door policy_ not available_ 
sometimes available_ other_ 
they would need to make an appointment_ 
IV. Parent Participation 
12. In what ways are the parents involved in the day care program?_ 
13. If parent's have the time or opportunity, could they work in the classrooms with 
the teaching staff?______ 
14. Currently what are the parent involvement practices that the (name center) uses 
15. What kinds of special skills or knowledge do you feel the parents bring to the 
day care center?------- 
163 
Director's Interview 
parent program^’^^es^^^o00* pother*1 SCUSSion group or other type of 
17. If yes, what are some of the topics of the parent program 
18. Who runs these parent programs? 
19. Who picks the topics?_ 
20. How often do you have these programs? 
every two weeks 
every month 
every other month 
twice a year_ 
once a year 
other_~~ 
21. Is child care offered on Gite when the parent programs operate? 
other 
22‘ finl ?2 T think iS the ™0st important thing parent's expect the child to learn from the day care program?_ 
23. How often do you have parent-teacher conferences? 
every month_ 
every other month_ 
three times a year 
twice a year_ 
once a year_ 
ot her__ 
24. How are the parent-teacher conferences conducted? 
25. How much time could you say parent spend in the day care center each day? 
1-2 minutes_ 
3-5 minutes_ 
5-10 minutes_ 
10-15 minutes_ 
15-20 minutes_ 
more than 20 minutes_ 
other 
26. Over all, how would you say parents are received at the (name center) day 
care center? 
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V- Parent Problems 
parents?^ ^ ^ the bi"est difficulties 
Director's Intervi 
4 
in working with day care 
29' SlTery good!^the Mre"t,S fee' about the discipline methods used here? 
feel good_ 
feel! fair "° feelings about the discipline used_ 
feel not very good 
feel bad_ 
other_ 
^rM:hetr6preschoo^'chi UT s'day ^ ’» 
IV. Parent Positive Effects 
31. How is information about the day care program shared with the parents? 
32. What do you see are the benifits to 
day care center? 
parents, being part of the (name center) 
33. Are there any particular ways in which you feel parents could be involved in 
day care?__ 
32. As a Day Care Director, what comments would you like to make about Parent 
Involvement Practices at the (name center)day care center 
ew 
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appendix d 
Patent Involvement in Day Care Oteatlonnalte william H. Strader 
hae been develop* 
in Ly oarfp^r^ 2SfSe°^ 
what you as a parent of a preschool child are all mi-—,,*. ._ 
come, to yoor child', day LTSteft^^Lj; ^' “ 
we vould really appreciate you filling this out as best vou can 
and returning it to the director. No names are ever^Lf in^Sis 
study so no one will know who is answering the questions There 
SLK an4env?1°P ^ the office for you to put this 
questionnaire in. Thanks aloti 
Parent Involvement in Day Care Questionnaire 
S^rSSJSSs*7 ClrCling ^ nunber that rost cl°sely matches 
1 * strongly disagree 
2 * somewhat disagree 
3 =* disagree 
4 = no opinion 
5 = somewhat agree 
6 = agree 
7 - strongly agree 
Preliminary Info mat ion 
Marital Status: 
-married 
-single 
-divorced 
Sex: male 
-fenale 
Inoome per year: -10,000 
-15,000 
-20,000 
-25,000 
-30,000 
-35,000 and over 
-(other, please indicate) 
Number of children you have in the day care center: -one 
-two 
-three 
-four 
-five or 
more 
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2 
2 3 4 5 
feel comfortable visitinq 
2 3 4 5 
S S foc "*chUd ^ ^ ««u 
1 2 3 4 5 6 7 
child! °Vera11 ^ Car* environment i3 appropriate for my 
6 7 
in the classroom. 
. , -.67 
feel comfortable with the teachers. 
2 3 4 5 6 7 
feel comfortable with the director. 
2 3 4 5 6 7 
find the teaching staff is easily available to me if i 
need to talk about my child or the program. 
1 2 3 4 5 6 7 
I find the director is easily available if I have a need to 
talk about my child or the program. 
1 2 3 4 5 6 7 
I can be involved in the day care program in the following 
ways: 
observing in the classrooms 
1 2 3 4 5 6 7 
attending parent teacher conferences 
1 2 3 4 5 6 7 
participating on the day care policy board 
6 7 
program(for trips, special 
12 3., 
volunteering my time in the 
events, etc.) 
1 2 3 4 5 6 7 
participating in parent discussion group meetings 
1 2 3 4 5 6 7 
attending day care social events 
1 2 3 4 5 6 7 
fund raising 
1 2 3 4 5 6 7 
Please list any other ways you might be involved— 
These are the things I uould like to do with the children in 
the classroom: 
assist the teaching staff in their curriculum activities 
1 2 3 4 5 6 7 
read stories to some of the children 
1 2 3 4 5 6 7 
conduct an art activity 
1 2 3 4 5 6 7 
teach a song or do some type of musical activity 
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3 
10. 
1 2 3 4 5 6 7 
conduct a math or science activity 
1 2 3 4 5 6 7 
prepare a snack or cook with the children (sirall group) 
1234567 
be part of a field trip with the children 
1 2 3 4 5 6 7 
play games with the children 
1 2 3 4 5 6 7 
be involved in a woodworking project 
1 2 3 4 5 6 7 
be outdoors with the children 
1 2 3 4 5 6 7 
do a special activity with the children 
1 2 3 4 5 6 7 
Please list the kinds of special skills or knowledge you 
would like to share with the children if you had the 
opportunity: 
11. It is important to have a parent discussion group meeting 
to discuss issues on being a day care parent, or other 
related topics. 
1 2 3 4 5 6 7 
12. Please list the topics for the parent discussion group meet¬ 
ings, if you were to pick the topics. 
13. How often do you attend parent discussion groups meets at 
the day care center? -all the meetings 
— most of the meetings 
-some of the meetings 
-few of the meetings 
-none of the meetings 
14. What is the most important thing you expect your child to 
learn from his or her day care experiences? 
15. What do you see as the goals of the day care program you and 
your child (ren) are in? 
16. How often do you have parent-teacher conferences? 
every month- 
every other month- 
three times a year- 
twice a year- 
one a year- 
other-(please specify) 
17. I am comfortable in the parent-teacher conferences. 
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4 
18. 
19. 
1 2 3 4 5 6 7 
I am comfortable asking questions about my child's 
growth, progress or other day care concerns. 
1 2 3 4 5 6 7 
If I need to have a conference, the teachers are avail¬ 
able to meet with me on my request. 
1 2 3 45 67 
20. Hownuchtime vould you say you spent in the day care center 
each day? (dropping off your child, picking up your child, 
chatting with other parents, teachers, playing with your 
child, etc.) 1-2 minutes- 
3-5 minutes* 
5-10 minutes- 
10-15 minutes- 
15-20 minutes- 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
25-30 minutes- 
other-(please specify) 
I am comfortable about the discipline methods being used bv 
the day care staff. 
1 2 3 4 5 6 7 
The teaching staff shares enough information with me about 
my child's day care experiences. 
1 2 3 4 5 6 7 
I share enough information with the teaching staff about ray 
child. 
1 2 3 4 5 6 7 
If I had some free time, and wanted to come into the day 
care center, I vrould be openly received.. 
1 2 3 4 5 6 7 
The values expressed in the day care program are similar to 
ray own' regarding ray child. 
1 2 3 4 5 6 7 
The teaching staff gives me additional support and 
encouragement around my teaching efforts at home with ray 
child. 
1 2 3 4 5 6 7 
I share ray ajpreciation to the day care staff and director 
around their efforts with ray child(ren). 
1 2 3 4 5 6 7 
How would you describe the teaching staff's attitudes toward 
your child? 
29. I take an active part in ray child's day care experiences. 
1 2 3 4 5 6 7 
30. I share information about the day care center with others, 
(relatives, friends, neighbors, the coimunity). 
1 2 3 4 5 6 7 
31. I find myself using methods of discipline, and coimunication 
similar to the day care program, with ray child. 
1 2 3 4 5 6 7 
32. I have acquired new friends and aquaintances as a result of 
being part of the day care program. 
1 2 3 4 5 6 7 
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a S’*?*' ^nd*C3^nd^«3 °f preschool children as 
a result of being part of the day care program. 
1 2 3 4 5 6 7 
What problems or difficulties have you seen in the day care 
program?(This could be anything, child related, teacher 
related, curriculum or program related, materials, food, the 
way the program is run or anything else you might think of. 
How is information about the day care program shared with 
you? 
Are there any special ways you think day care parents can be 
involved in their preschool child's day care experiences? 
Are there any special problems you think day care parents 
have in being involved in their preschool child's day care 
experiences? 
Do you have any other conments you would like to make 
regarding parent involvement in day care program? 
Thank you for your time and co-operation. 
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APPENDIX E 
Comparable Questions from the Directors' Interview and 
Parents' Questionnaire 
Parents' Questionnaire 
5. I am comfortable with the 
director. 
7. I find the director 
easily available if 
I have a need to 
talk about my child 
or the program. 
Directors' Interview 
10. In general, would you 
say you were: very 
uneasy, somewhat un¬ 
easy, neutral, some¬ 
what at ease, com¬ 
pletely at ease with 
the parents? 
11. If a parent were to 
approach you regard¬ 
ing some need about 
their child or the 
program, how avail¬ 
able would you say 
you were: not 
available, need to 
make an appointment, 
sometimes available, 
always available 
(open door policy)? 
8. I can be involved in the 12. In what ways are the 
day care center in the parents involved in 
following ways: obser- the day care program? 
ving in the classroom, 
attending parent-teacher 
conferences, participate 
in policy board, volun¬ 
teer time, attend day 
care social event, fund 
raise. 
10. Please list the kinds of 
special skills or 
knowledge you would like 
to share with the children 
if you had the opportunity, 
15. What kinds of special 
skills or knowledge 
do you feel the par¬ 
ents bring to the day 
care center? 
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Parents' Questionnaire 
(continued) Directors' Interview (continued) 
11. It is important to 
have a parent discus¬ 
sion group meeting to 
discuss issues on be¬ 
ing a day care parent 
or other related top¬ 
ics. 
16. Do you have a parent 
education, parent dis¬ 
cussion group, or 
other type of program? 
12. Please list the top¬ 
ics for the parent 
discussion group 
meetings, if you were 
to pick the topics. 
17. If yes, what are some 
of the topics of the 
parent groups? 
13, How often do you at¬ 
tend parent discussion 
group meetings at the 
cay care center? 
all, some, most, few, 
none 
20. How often do you have 
these programs? 
once a year, twice a 
year, every other 
month, every month, 
every two weeks, 
other 
14. What is the most 
important thing you 
expect your child to 
learn from his or her 
day care experiences? 
22. What do you think is 
the most important 
thing parents expect 
their child to learn 
from the day care 
program? 
15. What do you see as 
the goals of the day 
care program you and 
your child(ren) are in? 
6. What is the approach by 
which the day care cen¬ 
ter operates? Would 
you say it was: 
custodial, educational, 
combination, comprehen¬ 
sive, other, none 
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Parents' Questionnaire 
(continued) Directors' Interview (continued) 
16. How often do you have 
parent-teacher confer¬ 
ences? 
every month, every 
other month, three 
times a year, twice 
a year, once a year, 
other 
23. How often do you have 
parent-teacher con¬ 
ferences? 
every month, every 
other month, three 
times a year, twice 
a year, once a year, 
other 
20. How much time would 
you say you spent in 
the day care center 
each day (dropping 
off your child, pick¬ 
ing up your child, 
chatting with other 
parents, teachers, 
playing with your 
child, etc.)? 
1-2 minutes 
3-5 minutes, 
5-10 minutes, 
10-15 minutes, 
15-20 minutes, 
25-30 minutes 
other 
25. How much time would 
you say parents spend 
in the day care center 
each day? 
1-2 minutes, 
3-5 minutes, 
5-10 minutes, 
10-15 minutes, 
15-20 minutes, 
more than 20 
21. I am comfortable about 
the discipline methods 
being used by the day 
care staff. 
29. How would you say the 
parents feel about 
discilpline methods 
used here? Parents 
feel: 
bad, not very good, 
fair, they have no 
opinion, good, very 
good 
35. Hew is the information 
about the day care 
program shared with 
you? 
31. How is information 
about the day care 
program shared with 
the parents? 
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36, Are there any special 
ways you think day 
care parents can be 
involved in their pre¬ 
school child's day 
care experiences? 
37. Are there any special 
problems you think 
day care parents have 
in being involved in 
their preschool child's 
day care experiences? 
33. Are there any partic¬ 
ular ways in which you 
feel parents could be 
involved in day care? 
30. Are there any special 
problems you think 
day care parents have 
in being involved in 
their preschool 
child's day care ex¬ 
periences? 
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APPENDIX P 
Corresponding Parent Questionnaire and Directors' Interview 
Questions 
Only 6 questions in the Parent Questionnaire and Directors' 
Interview have a one-to-one correspondence. They were in objective, 
fill in the blank and open-ended format. 
1. Questions 14 and 22: What is the most important thing 
you expect (parents expect) your child (their child) 
to learn from his/her day care experiences? 
2. Questions 16 and 23: How often do you have 
parent-teacher conferences? 
3. Questions 20 and 25: How much time would you say you 
spent (parents spend) in the day care center each day 
(dropping off child, picking up child, chatting with 
other parents, teachers, playing with child etc.)? 
4. Questions 35 and 31: How is information about the day 
care program shared with you (the parents) ? 
5. Questions 36 and 33: Are there any special ways you 
think that day care parents can be involved in their 
preschool child's day care experiences? 
6. Questions 37 and 30: Are there any special problems you 
think day care parents have in being involved in their 
preschool child's day care experiences? 
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APPENDIX G 
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Kindergarten 
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Entry 
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APPENDIX H 
TABLE 17 
Directors' Responses About Parents Working in the 
Classroom With the Teachers 
Parents in the classroom % of Directors 
Parents could work in the 
classroom 
100.0 
Providing it's not in their 
own child's classroom. 12.5 
Question 13. If parents have the time or opportunity, could 
they work in the classroom with the teaching staff? 
TABLE 18 
Director's Responses About the Current Parent Involvement 
 Practices Used in the Center 
Current Parent Involvement Practices % of Directors 
C£en door policy, open to parents, 
welcome to come in, observe, etc. 45.8 
Fund raising/social activities 
/field trips, special events, etc. 41.7 
Parent/teacher meetings or 
conferences. 16.7 
Parent evaluation of program, questionnaires 
parental suggestions 16.7 
Newsletters, parents 
notes, daily notes, etc. 16.7 
Other comments include: 
parent adivsory board work, 
room parents as social event coordinators, 
parents as substitute teachers, 
parent suggestion box, 
80% of families attend the Saturday Family Day, 
"There aren't any. It's a new program." 
phone contacts, 
graduation, low cost tuition. 
Question 14. Currently what are the parent involvement 
practices that the (center) uses? 
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TABLE 19 
Directors' Responses About the Parent Skills/Knowledqe 
They Bring to the Day Care Center. 
Parent Skills or Knowledge % of Directors 
Resource persons through 
their professional work, job roles, 
etc.(nurses, doctors, musicians, etc.) 62.5 
Knowledge about their own child. 41.7 
Suggestions, different perspectives, 
community awareness, and different 
cultural perspectives. 20.8 
Their own parenting skills 12.5 
Question 15, What kinds of skills or knowledge do you feel 
parents bring to the day care center? 
TABLE 20 
Directors* Response About the 'types of Parent Discussion 
Group Topics. 
Parent Discussion Group Topics % of Directors 
Discipline or behavior management 10 
Development, early childhood development 
and issues on children's development 6 
Sexual child abuse or child abuse 6 
Other topics were: school readiness, 
nutrition, 
language development, 
children and TV, 
children's library books, 
parenting after divorce, 
work versus play, 
children's illnesses. 
Question 17. If yes(the program does have a parent education 
program), what are some of the topics of the parent 
discussion groups? (Note:50% of programs did not have groups) 
TABLE 21 
Directors' Responses About the Most Important Skill Parents 
Expect Their Child to Learn From the Day Care Program. 
Skill Parents Expect Child To Learn % of Directors 
Readiness skills, kindergarten readiness, 
preacademic skills, education, etc. 58.3 
Social development, 
how to get along with others 
or socialization skills. 45.8 
Learn to play, to have a good time, 
to have fun or that the child is happy. 25.0 
Want a safe warm environment 
for their child. 16.7 
Bnotional growth for their child(ren). 8.3 
Other comments directors made on this question: 
a positive self-concept and that the child is happy, 
learning English. 
to go to the bathroom by themselves. 
Question 22. What do you think is the most important thing 
that parents expect their child (ren) to learn from the day 
care program? 
TABLE 22 
Directors' Responses About the Methods of Conducting Parent 
Teacher Conferences. 
Method of Parent Teacher Conference % of Directors 
At the convenience of or at the 
request of parents, 
teachers or the director. 58.3 
With the parent(s), teacher, head/teacher 
or director present. 45.8 
Parents sign up for a specific time 
to meet with teacher, etc. 16.7 
"New Program, and probably would 
conduct them, two to three times 
per year. 8.3 
Other comments directors made on this question: 
progress reports are sent home and parents can make 
appointment to discuss the report. 
A large group discussion is followed by individual 
appointments. 
It's an open-ended format style, unstructured 
interviews are set up at the convience of 
the parents and teachers. 
Question 24: How are the parent teacher conferences 
conducted? 
TABLE 23 
Directors' Responses About how Parents are Received at 
the Day Care Center. 
Parents are Received % of Directors 
Very warmly, warmly 33.3 
Pleasantly, cordally 16.6 
Openly 12.5 
Very well, well 12.5 
very positively 8.6 
very good 4.2 
Question 26: Overall, how would you say parents are 
received here at the day care center? 
TABLE 24 
Directors' Responses About the Biggest Difficulties in 
 Working With Day Care Parents 
Difficulties Working with Parents % of Directors 
Time, not having time, 
issues of time for the parents 
Financial difficulties, or fee payments, 
fee collection 
Parent-center miscoirmunications 
or parents not understanding 
the day care program 
Overcoming their guilt 
about putting their child(ren)in 
the program. 
High expectations for 
their preschool child's development. 
Did not have any or see any. 
Other conments the directors made on this question: 
Difficulties in adjusting the parents and center work 
schedules. 
The parents not having the opportunity to enjoy their 
child's growth. 
Trying to get the parents together. 
Taking the day care program seriously. 
Parent's difficulties and anger about lost/misplaced 
clothes. 
The bilingual/cultural barriers can get in the way. 
Picking up their children on time. 
Trying to keep the enthusiasm in keeping parents 
excited about the program. 
54.2 
16.7 
12.5 
4.2 
4.2 
8.5 
Question 27: what would you say were the biggest 
difficulties in working with parents? 
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Directors' 
TABLE 25 
Responses About Discipline Methods Used 
—i—^-3 --in the Day Care Center 
discipline Methods -%~of Directors 
Time out, child sitting 
down, sitting on couch, 
thinking chair etc. 
Talk with the child, 
discuss the situation 
with the child, talk out the 
problem, give the child an 
opportunity to express their feelings, 54.2 
Oriented the child to 
understand the rules 
and regulations, discussed the rules 
or reminded the child of the 
rules/regulations etc. 
Removed the child from the situation. 25.0 
Positive reinforcement, 
behavior modification, (happy faces, 
stickers, happygrams) 
and other forms of positive reinforcers. 8.3 
Adlerian approach through 
the STEP program. 4.2 
Logical consequences, clear choice 
decisions for the children, etc. 4.2 
Other conments directors made on this question: 
It's situation specific. 
It depends on the child. 
We explain the problem, and listen to the child. 
Clear expectations for the children's behavior. 
Redirecting the child. 
Rolemodeling, 
Rewards for good behavior. 
Moral development 
Removal of privilege 
Physical restraint when needed. 
Question 28: What are the discipline methods being used here? 
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TART.F? 26 
Oirectors' Responses About Special Problems Dav Care 
Parents Have in Being Involved in Their Preschool 
Special Problems In Being Involved % of Directors 
Work schedules, time limitations, 
parents' lack of time 62.5 
High expectations for their 
child's development. 8.3 
Parents' feelings of separation, 
guilt feelings, etc. 8.3 
Parents' reluctance to conmunicate 
with program personnel 4.2 
Parents' economic difficulties 4.2 
Other comments include: 
The parents working schedule is a source of 
stress. 
The parents feel intimidated or feel they 
have little to contribute. 
The parents feel inadequate. 
Question 30. Are there any special problems you think day care 
parents have in being involved in their preschool child's day 
care experiences? 
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TABLE 27 
Directors' Responses About Sharing Information With the 
_Day Care Parents. 
Method of Sharing Information % of Directors 
Monthly newsletter or some 
form of newsletter 19.2 
Daily contact, verbal contact, 
word of mouth or daily teacher contact 54.2 
Bulletin board or parent bulletin board. 33.3 
Policy and procedures book, 
parent handbook, or center handbook. 29.2 
Monthy photo album. 4.2 
Other comnents include: 
shew and tell with an educational theme 
interviews with the parents upon acceptance into the 
program. 
parent teacher conferences 
sign up sheet for trips 
parent observations 
special event flyers 
weekly or monthly menus 
weekly curriculum chart 
parent mailboxes 
open house 
slide presentations 
bilingual notices 
written reports 
meetings every three months. 
Question 31: How is information about the day care center shared 
with the parents? 
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TABLE 28 
Directors' Responses About the Benefits to the Parents Being 
Part of the Day Care Program 
Benefits to Parents % of Directors 
An undertanding of, 
awareness of, or greater education 
as it relates to their child's 
development and growth. 45.8 
A feeling of peace of mind, 
knowledge their child is in a 
safe, good environment, 
a warm comfortable setting. 29.2 
The program offers a place 
where children are happy, 
children are in a good learning 
environment, or knowledge 
their child is having a good 
time. 20.2 
Gain a new perspective 
toward their child(ren). 8.3 
Gained new friends and social 
contacts or developed socially 
being part of the program. 8.3 
Other comments include: 
Our knowledge of their child, sharing information on 
the children. It's a partnership with parents. 
Our enthusiasm, support of families, teaching skills, 
and helping children grow. 
It's public relations for the school through the 
parents. 
Economically parents can afford it. 
Parents pick up techniques, see things about their 
child. 
Question 32: What are the benifits to parents being part of the 
day care program? 
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TABLE 29 
Directors' Responses About Ways Parents Could be Involved in 
the Day Care Program 
Ways Parents Could Be Involved % of Directors 
Spending, time, 
donating their time, 
coming in and spending time with the 
program,(a day, a day a month, 
a special day) having lunch 
with their child(ren), etc. 41.7 
As a sounding board, 
getting the parents perspective, 
their point of view, or having the 
parents awareness of the program. 29.2 
Being part of the special events, 
special activities, field 
trips, etc. 12.5 
Assisting in policy, 
comnunity and political 
supports for the day care program 
and the early childhood coirmunity, 
at center, comnunity and state levels. 12.5 
Other comnents include: 
Time constraints limit their opportunities. 
As working parents they can't be involved. 
Because of their time, I wish they could. 
More energy, more time, more flexible working 
schedules, we forget to ask for the parents' support. 
Parents need to be more involved with each other. 
A good center has parent involvement opportunities; 
they have a right to contribute; they evaluate 
everything we do. 
Question 33 s Are there any particular ways in which you feel 
parents could be involved in day care? 
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TABLE 30 
Directors' Responses About The Parent Involvement Practices 
__At the Day Care Center 
Parent Involvement Practices % Qf Directors 
It is important, needs to be 
more, it is necessary. 
There needs to be communication 
between parents and the center, parents as 
part of the program, parents 
need to share or to be a partner 
in the program. 
Time is a factor? parents 
need time with their children? 
parent involvement takes time, 
and parents do not have time. 
It's difficult to get parents involved? 
it's not realistic? parent involvement 
practices were not adequate, 
or that there is just not enough of it. 
Other comnents include: 
I don't take their time? I support them through indirect ways, 
quick notes, quick methods, to give them an opportunity and a chance 
to be with their children. 
It's hard. It requires time, effort, It is satisfying if it works? 
parent involvemnt is important if the program is to survive. Where to 
concentrate is to know your parents. 
The center has to provide a whole bunch of diverse ways to be 
involved, responding to the individual needs of parents, respecting 
the needs of parents and helping them to be more comfortable. 
I'd like to see more questions raised by the parents, time with 
their children, reading, going on field trips with the kids. 
It is sad to see the parents have no time, little time in their 
busy lives. There must be ways to make business and industry more 
responsive to their needs, little will change. 
29.2 
20.8 
16.7 
16.7 
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It's exciting, filling the gap between home and school, the child 
of purity. There is a two^ay co^unicSon beL££ 
parents and center, an opportunity to build friendships and socialize. 
Parents are looking for quality. When they are workinq, they want 
toknow about their child's activities, theii child's day! paSnte 
need to share as we need to share. 
Parents need to recognize they are the primary educator, but there 
has to be some form of parent involvement. 
It s a catch-22", if your a day care parent you work; they can't 
be involved, if you want parent involvement, talk fast when you see 
the parents. 
It's hard to get parents and young teachers understanding each 
other. I wish there was more time for teachers and parents to be able 
to speak with each other. 
I'd like to see them more involved. How are we meeting their needs? 
Through voices! 
Parents are important to the total picture, total program; parents 
are part of the program, attitudes toward the day care program, and 
their input is important. 
An open door policy is vital to day care, parents need to be free 
to conment, free to ask questions, free to discuss. 
As soon as you hear of a problem, "drop what you are doing" and be 
there. 
Question 34: As a day care director, what comments would you like to 
make about parent involvement practices at the day care center? 
This final question offered opportunity for the directors to give any 
final remarks about their parent involvement practices or day care 
parent involvment practices in general. 
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APPENDIX I 
TABLE 31 
Parents' Suggestions of Ways They Might Be Involved In 
Their Child's Day Care Experiences 
Method Suggested by Parents % of Parents 
The donation of materials, 
food, equipment,toys etc. 21.6 
Being supportive of the teaching 
staff, backing the program staff,etc. 8.1 
Volunteering time, helping with 
field trips, educational activities, etc. 8.1 
Unable to participate 
due to work schedules, 
time, fulltime work, etc. 29.7 
Other responses include: 
I'm a good cook. 
By picking up and dropping off the children, 
transportation 
As the classroom parent, I plan the parties for the 
for the year. 
marriage and family counselor). 37 total responses 
Question 8: please list any other ways you might be 
involved. (Hiis is a subset of 8 possible questions as to the 
ways parents can be involved in the day care.) 
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TABLE 32 
or Knowledge 
Parents' Special Skills/Knowledge % of Parents 
Science/nature,natural world interests, 
natural wildlife, animals, etc. 12.8 
Crafts, clay and or art activities 11.5 
Cooking activities 7.6 
Sports activities (aerobics, 
exercise activities, soccer, swimming, etc.) 5.1 
Any activity the child might enjoy/learn from 
. 5.1 
Health, nutrition, topics. 3.8 
Story telling. 3.8 
Foreign language or other cultures. 3.8 
Woodworking. 2.5 
Teaching manners or polite behavior. 2.5 
Teaching the children about strangers, 
child abuse, how to proctect themselves. 2.5 
Other responses include: 
growing plants from seeds, gardening 
textile crafts 
teaching home economics, sewing, etc. 
photography 
decoupage work 
teaching sign language 
tour of the coirmunity hospital 
juggling 
drama 
I work with steel, if the children were interested I 
could discuss it with than. 78 Total Responses 
Question 10: Please list the kinds of special skills or 
knowledge you would like to share with the children if you 
had the opportunity. 
TABLE 33 
Parents' Responses About Selecting -topics for Parent 
Discussion Group Meetings. 
Parent Suggested Topics % 
of Parents 
Discipline, behavioral 
difficulties of their children, etc. 33.7 
Child development issues, what 4-year-olds 
are like preschool activities at home for 
the child's development, preschool 
behavior, understanding the day 
care program in relation 
to the developing child. 18.0 
Issues around day care services; 
activities and goals of the day care 
program, with day care, policy board work, 
supports for staffs etc. 16.8 
Issues for working parents, time 
mangagement, parenting, single parenting, etc. 14.4 
Day care curriculum 14.4 
Nutrition, health, first aid, 
child safety, preventing accidents. 10.8 
Preschool socialization 9.8 
Guilt feelings of the parent around 
having to work and having their 
child in day care. 9.8 
Other responses include: 
toys and book that are good for kids 
bedtime behavior 
working parents and sick children 
drugs and child stealing 
what to do after the child is no longer in day care 
day care costs and more than one preschool child 
how to encourage non-aggressive play 
developing the land/grounds at the center 
learning disabilities 
high goals and expectations parents have for their 
child. 83 Total Responses 
Question 12: please list the topics for the parent 
discussion group meetings, if you were to pick the topics, 
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TABLE 34 
Parents’ Responses About the Most Important Skill Thev 
-var-t- fTlncii V 4— r -___— . _ _ J 
Most important skill % of Parents 
Socialization, socialization 
skills, ability to get along 
with others(children, adults, etc.) 82.2 
Academic skills, kindergarten 
readiness skills, 
learning skills, preschool skills. 24.1 
Respect for teachers, others, 
children, proper school manners, 
listening to teachers, manners. 14.1 
Independence, self reliance, 
self direction. 9.9 
Development of the self, self 
concept, self-esteem, etc. 5.8 
Other responses include: 
awareness of sensitity of others 
adapting to the day care routines 
defending himself against "bullies" 
appreciation of the arts 
speech and language 
having someone teaching her other than her parents 
141 Total Responses 
Question 14: What is the most important thing you expect 
your child to learn from his or her day care experiences? 
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TABLE 35 
Parents' Responses About the Goals of the Day Care Program 
for the Parent and Child 
Goals of the Day Care % of Parents 
Academic skills development, 
education, readiness skills, 
pre-Kindergarten skills, 
learning skills 62.0 
Socialization skills, getting 
along with others, socializing 
with peers and adults 42.2 
To provide a healthy, happy 
warm, safe, secure, caring, 
stimulating, environment 26.7 
Development of the whole child, 
self concept, emotional, 
social cognitive, 
physical independence, etc. 11.2 
Other conments include: 
developing the greatest individual potentials in 
children 
fostering creativity 
peace of mind for the parents 
ability to structure work on demand 
to have fun 
variety of activities to stimulate thinking 
respect for authority 116 Total Responses 
Question 15: What do you see as the goals of the day care 
program you and your child(ren) are in? 
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'TABLE 36 
Parents' Responses About the Teaching Staff's Attitude 
Toward Their Child 
Attitude Toward Child % of Parents 
Loving 18.4 
Caring 18.4 
Very good-very positive 14.1 
Positive 12.0 
Concern for the child 8.5 
Good 7.8 
Warm 7.0 
Excellent 6.3 
Understanding 4.2 
Friendly 4.2 
Loving but firm, consistant 
and firm 3.5 
Other comments include; 
marvelous attitude 
enthusiastic 
normal 
progressive 
depends on the teacher 
supportive, stimulating affectionate 
average 
one of the best 
fantastic 141 Total Responses 
Question 28: How would you describe the teaching staff's 
attitude toward your child? 
197 
TABLE 37 
Parents* Responses About Problems or Difficulties They Have 
_ in the Day Care Program. 
Problems or Difficulties % of Parents 
Misconmunications with the 
center staff 
Curriculum materials, equipment 
needs replacing, concern for 
teaching staff overloads, salary 
Only see positive things occurring 
in the program 
Children being affected by bad 
language, or other children's inappropriate 
behaviors 
The time the center is open 
time the center closes 3.3 
No Problems, none seen 46.2 
Other comnents include: 
Ants l 
Daily homework for the Kindergarten children 
Child reports the center is too noisy 
Bathrooms need to be cleaner 
Center is on vacation when I am not 
Increasing of the number of children; space seems 
over crowded 
Paint on the clothes, "It comes off though". 
Child comes home in purely destroyed clothes 
Parking 
New child arrives as school and doesn't know the rules. 
119 Total Responses 
Question 34. What problems or difficulties have you seen 
in the day care center program? (This could be anything, 
child related, teacher related, curriculum or program 
related, materials, food, the way the program is run, 
or anything else you can think of.) 
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TABLE 38 
Parents' Responses About how Information is Shared With 
 Them Regarding the Day Care Program 
Methods Information is Shared % of Parents 
Newsletters, written notices, 
notes home, printed letters etc. 76.8 
Daily, one-to-one, verbal,teacher, 
director,parent contacts, etc. 52.1 
Bulletin boards, notices on the 
cubbies, notes on the door etc. 18.8 
Other responses parents gave to this question: 
Memos in childs cubbie 
Anniversary slide show 
Copies of articles 
Policies and procedure manuals 
Cpenly and freely 
Not very well, or clearly posted 
Child's work folder 
Parent meetngs 
Activity list by sign-in book 
Daily reports 
Monthly calendar 138 Total Responses 
Question 35: How is information about the day care 
program shared with you? 
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TABLE 39 
Parents' Responses as to Special Ways They can be Involved 
in Their Preschool Child's Day Care Experiences, 
Special Ways To Be Involved % of Parents 
Sharing with the child about 
their day 16.8 
Special events day, 
extra-curricular activity, etc. 10.2 
Parent meetings 9.3 
Not possible due to work schedule, 
work, etc 8.4 
Participating in field trips 5.6 
Donating time to the program 4.6 
Supporting staff 4.6 
Not sure, no, none. 16.8 
Other responses include: 
Take home projects 
Greeting at door 
Parents visit classroom other than a.m./p.m. pick-up time 
Get on committees 
Keep whatever contact they can 
Visit school as often as possible 
Mothers help at school one day a month 
Expand on experiences at home 
Sitting in on class 
Unannounced visit, teacher or child aren't expecting you 
Baking treats 
Have lunch with child 
Each parent finds a way that suits then best 
Anyway they want, just show some interest 
Take video recording to show parents what children are 
doing. 107 Total Responses 
Question 36: Are there any special ways you think day care 
parents can be involved in their preschool child's day care 
experience? 
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TABLE 40 
Parents' Responses About Special Problems Day Care Parents 
Have in Being Involved in Their Preschool Child's Day 
__Care Experiences. 
Special Problems Being Involved % of Parents 
Lack of time, work schedule 28.7 
Corrmunication with the center 2.6 
Insecurities around working with children 1.7 
Children act differently in 
the center with the parents 
or the children's behavior changes. 1.7 
No problems, none 58.9 
Other corrments include: 
Parents hearing about the child having a problem and not 
being able to do anything 
Parents being intimidated by staff 
Parents are intimidated by large groups of children 
Children not having a summer vacation due to work 
Guilt feelings about leaving the child 
Hygiene and food 
112 total responses 
Question 37: Are there any special problems you think day 
care parents have in being involved in their preschool 
child's day care experiences? 
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APPENDIX J 
TABLE 41 
Data Ranked By Size of Center 
Code No. 
of Ctr. 
Ctr. 
Size 
Dir.s 
Scores 
Ed. 
Level 
Adn/Tea. 
Post.* 
No.of C/s 
Staff Patio 
Years 
Direct 
Par.s 
Scores 
Large Centers 
21 161 36 MA Adm 11 1:15 4 212.5 11 120 34 Assoc Adm 23 1:5 5 246.2 17 110 37 MA Adm 11 1:10 3 225.2 1 100 38 BA Adm 10 1:10 7 232.5 4 77 38 MA Adm 13 1:6 4 239.3 8 64 31 MA Adm 12 1:5 3 209.2 10 64 29 MA Adm 10 1:6 2 209.9 
15 60 30 MA Adm 9 1:7 2 244.7 
Means 34.13 12.4 1:8 3,75 227.4 
Medium Sized Centers 
18 55 26 MA Teach 7 1:8 1 259.0 
22 50 28 MA Teach 5 1:10 7 223.1 
14 45 30 MA Teach 8 1:4 5 232,5 
3 40 27 Assoc Teach 9 1:3 4 224.5 
9 40 30 BA Teach 5 1:6 1 193.5 
19 40 31 BA Teach 10 1:3 7 239.8 
23 34 32 BA Teach 10 1:3 1 220.8 
20 30 29 Assoc Teach 5 1:6 4 227.4 
Means 29.12 7.4 1:5 3.75 227.6 
Shall Sized Centers 
7 30 31 BA Adm 8 1:4 3 232.3 
16 30 31 BA Adm 9 1:3 14 231.7 
2 26 33 BA Teach 3 1:9 1 224.4 
12 23 31 BA Teach 5 1:5 1 222.2 
24 20 32 MA Adm 6 1:3 10 211.8 
6 20 29 MA Teach 3 1:7 1 235.8 
5 15 43 BA Teach 2 1:8 2 233.1 
13 15 31 BA Teach 5 1:3 5 235.5 
Means 32.63 5.1 1:5 4.6 228.9 
Over All 
Means 31.75 8.2 1:6 4.0 232.6 
*Adn/Ttea Post. = Administrative or Teaching Directorship 
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APPENDIX K 
TABLE 42 
MEAN SCORES OF DIRECTORS BY DEMOGRAPHIC VARIABLES 
Demographic Variables Mean Scores SD F(ratio) 
Geographic area 
urban 32.0 4.43 
suburban 31.1 2.98 
.268 
rural 30.6 2.70 
Years directing 
1-2 years 29.5 1.81 
3-5 years 32.5 3.84 2.63 
6 years or more 33.8 5.56 
Educational background 
A.A. Degree 30.0 3.60 
B.A. Degree 32.7 4.34 .588 
M.A. or more 31.3 3.98 
Number of children in Center 
15-30 children 32.6 4.34 4.26** 
30-55 children 29.9 1.60 
60-161 children 34.1 3.66 11.29*** 
Number of staff in Center 
2-5 staff 
6-10 staff 
10-23 staff 
32.1 
29.9 
34.3 
4.67 
1.60 
3.58 
1.49ns 
8.84* 
Funding of the Center 
public 
private 31.8 4.6 
combination 32.4 3.2 .334 
other sources 30.0 1.0 
Educational approach to 
running Center 
no perspective 
custodial — — — 
combination 29.5 1.29 
educational 32.3 3.61 
.863 comprehensive 33.0 6.16 
other 30.0 1.7 
*p .02 
**p .05 
***p .01 
APPENDIX L 
TABLE 43 
MEAN SCORES OF PARENTS BY demographic VARIABLES 
Demographic Variables Mean Scores SD F(ratio) 
Geographic area 
urban 
suburban 
rural 
249.68 
228.39 
233.32 
31.87 
33.38 
29.11 
1.73 
Gender 
female 233.28 33.46 
.495 male 266.09 17.38 
Marital status 
married 234.09 30.55 
single 226.36 45.50 .490 divorced 230.91 29.18 
Income of parents (annual) 
under 10,000 231.61 28.39 
15,000 236.35 33.02 
20,000 239.26 34.89 .366 25,000 226.62 36.00 
30,000 236.75 31.55 
35,000 or more 232.47 28.78 
Number of Children parents 
have in center 
one child 
two children 
3 children or more 
232.61 
230.10 
260.00 
32.28 
35.49 
0.0 
.382 
Number of children in center 
15-30 children 231.60 30.17 
30-55 children 233.47 33.90 .050 
60-161 children 233.15 34.23 
Number of staff 
2-5 staff 229.39 34.30 
6-10 staff 235.76 27.25 .615 
10-23 staff 231.38 40.10 
Funding of day care center 
public — — 
private 235.11 31.39 
combination 230.78 36.33 1.43 
other sources 219.92 26.08 

